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Annotation This article explores the role of collaborative learning in fostering student-centered
classrooms. Collaborative learning, defined as structured peer-to-peer interaction
oriented toward shared goals, is deeply aligned with constructivist and socio-cultural
theories that position learning as a social process. Drawing on theoretical
foundations articulated by Dewey, Vygotsky, and Freire, as well as empirical
syntheses by Johnson and Johnson, Slavin, Hattie, and others, the article examines
how collaborative learning promotes student autonomy, engagement, and higher-
order thinking. Evidence suggests that when implemented with clear structure and
accountability, collaborative learning enhances achievement, motivation, and equity
by valuing multiple voices and fostering interdependence. Challenges such as
unequal participation, classroom management, and alignment with assessment
policies are also considered. The article concludes that collaborative learning is a
cornerstone of student-centered pedagogy, requiring intentional design, teacher
facilitation, and institutional support.

Keywords Collaborative learning, student-centered teaching, cooperative learning, peer
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Ponb coBMecTHOro obyueHus B Maxané Kykn6oesa

mahliyo8T1@mail.ru
pa3BuTUMN ahtty @
Hezasucumelli uccnedosamers,

CTYAEHTOLLEHTPUPOBAHHDbIX HamarzaHckuii 20cydapcmeeHHoili

K/1aCCOB YyHU8sepcumem

AHHOTauusA B OaHHOU cmamee paccmampusaemcs pojb COBMECMHO20 0Oy4eHUs 8

¢opmuposaHuu cmydeHmMoyeHmMpuposaHHsix kaaccos. CosmecmHoe oby4yeHue,
onpedesisieMoe KakKk cmpykmypuposaHHoe g3aumodelicmeue Mex0Oy y4auwjumucs,
opueHmuposaHHoe Ha obujue yeau, mecHo C8A3aHO C KOHCMPYKMUBUCMCKUMU U
COYUOKYI6MypHbIMU MEOPUAMU, pacCMampusaroujumMu obyyeHue Kak CoyuansbHell
npoyecc. Onupasce Ha meopemuyeckue OCHO8bI, chopmyauposaHHele [Jerou,
Boizomckum u ®pelipe, a makxe Ha 3mMnupu4yeckue ucciedosaHus [>KOHCOHOS,
CnasuHa, Xammu u Opyaux, cmames aHaausupyem, KaKk coemecmHoe oby4yeHue
cnocobcmeyem passumuro  demMOHOMUU CMy0JeHmos, UX 808/1e4eHHOCMuU U
¢opmMuposaHuUO HaBLIKO8 KpUMUYeCcKko20 MbluwieHUs. [JaHHble NoKas3eiearom, 4mo
npu Yemkou cmpykmype u nodomyemHoCmMu coeMecmHoe obyyeHue nogelwiaem
ycnesaemMocmes, MOMuUBAyuro U cnpasediu8ocme, yeHs MHo2000pasue MHeHUl u
YyKpen/fas 83aumo3asucumMocme. Takxe paccmampusaromcs npobieMsl, makue Kak
HepasHoMepHoe y4acmue, ynpasjeHue KJadcCoOM U C02/aco8aHue ¢ noaumukol
oyeHusaHus. B cmamee Oenaemcs 8bi800, Ymo coamecmHoe obyyeHue Aeagemcs
Kpaey2o/lbHbIM KAMHeM cmyOeHmoyeHmpuposaHHoU nedazo2uku, mpebyrouum
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npodymaHHoz2o  du3aliHa,  ¢hacunumayuu  cO  CMOPOHbI  ydumens U
UHCMUMYyYuoHaA6HOU no00epXKu.

KnroueBble CosmecmHoe obyyeHue, cmydeHmoyeHmMpuposaHHoe obyyeHue, KOonepamueHoe
cnoBa obyyeHue, 83aumodelicmaue c8epCMHUKO8, KOHCMPYKMUBU3M, COYUOKY/IbMypHas
meopus, nedaz2o02uka K1acca, asmoHOMUS y4aujuxcs

Talabaga yo’naltirilgan sinflarni Mahliyo Kukiboyeva
rivojlantirishda hamkorlikda mahllyo81@malru

s e . .. Mustaqil tadqiqotchi,
o‘qitishning o’rni Namangan davlat universiteti

Annotatsiya Ushbu magqgolada talabaga yo’naltirilgan sinflarni shakllantirishda hamkorlikda
o'qitishning o'rni tahlil gilinadi. Hamkorlikda o‘gitish — umumiy magqsadlarga
qaratilgan, o’'quvchilar o’rtasidagi tuzilgan o'zaro hamkorlik jarayoni sifatida
belgilanib, bilim olishni ijtimoiy jarayon sifatida talqin etuvchi konstruktivizm va
sotsi-madaniy nazariyalar bilan chambarchas bog'liqdir. Dewey, Vygotskiy va Freire
tomonidan ishlab chigilgan nazariy asoslar, shuningdek Johnson va Johnson,
Slavin, Hattie va boshqga olimlarning empirik tadqiqotlariga asoslanib, maqolada
hamkorlikda o’qitish talabalarning mustagqilligi, faolligi hamda yuqori darajadagi
tafakkurini rivojlantirishdagi o’rni ko'’rib chigiladi. Tadgiqot natijalari shuni
ko’rsatadiki, aniq tuzilma va javobgarlik asosida tashkil etilgan hamkorlikda o'qitish
natijadorlikni, motivatsiyani va adolatni oshiradi, turli fikrlarni gadrlaydi hamda
o’zaro bog'liglikni kuchaytiradi. Shu bilan birga, teng ishtirok etmaslik, sinfni
boshgqarish va baholash siyosati bilan uyg’unlashtirish kabi muammolar ham tahlil
gilinadi. Magolada xulosa qilinishicha, hamkorlikda o’qitish talabaga yo'naltirilgan
pedagogikaning asosiy tamoyillaridan biri bo’lib, puxta rejalashtirishni, o'qituvchi
tomonidan samarali yo’naltirishni hamda institutsional qo’llab-quvvatlashni
talab etad..

Kalit so’zlar Hambkorlikda o’qitish, talabaga yo'naltirilgan ta'lim, kooperativ ta'lim, tengdoshlar
o’zaro hamkorligi, konstruktivizm, sotsi-madaniy nazariya, sinf pedagogikasi,
o’‘quvchi mustagqilligi

Introduction is collaborative learning. Unlike traditional

Over the past several decades, education individualistic ~ or ~ competitive ~ models,
has been characterized by a gradual but collaborative learning situates students as co-
significant shift from teacher-centered to constructors of meaning, engaging them in
student-centered paradigms. This shift reflects dialogue, problem-solving, and mutual
broader changes in educational philosophy, support. As Dewey (1938) argued, education
emphasizing active engagement, learner is most powerful when it is embedded in
autonomy, and the social construction of shared experience: "We do not learn from
knowledge. One of the most powerful experience..we learn from reflecting on
strategies for achieving student-centeredness experience.” Collaborative learning structures
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this reflection in interaction with peers, thereby
reorienting classrooms toward democratic
participation and learner agency (Dewey, 1938).

This article examines the theoretical
underpinnings, practices, and empirical
evidence surrounding collaborative learning in
the  development of student-centered
classrooms. It argues that collaborative
learning is not merely a technique but a
pedagogical stance that reconfigures power,
responsibility, and knowledge-making in the
classroom.

Theoretical framework

Constructivism: Collaborative learning is
rooted in constructivist traditions, which argue
that learners build knowledge actively through
engagement with content and social
interaction. Piaget's developmental theory
emphasizes that peer interaction challenges
egocentric thinking, fostering cognitive growth.
Vygotsky (1978) further elaborated the socio-
cultural dimension, asserting that higher
mental functions are mediated through social
tools and interactions: “Learning awakens a
variety of internal developmental processes
that are able to operate only when the child is
interacting with people in his environment.”
This vision makes collaborative activity not an
optional add-on but the central mechanism of
learning.

Humanistic and Critical Pedagogies:
Humanistic educators such as Carl Rogers
(1969) argued that classrooms should
empower students to learn how to learn and to
take responsibility for their development.
Collaborative  learning  nurtures  these
conditions by requiring students to listen,
empathize, and support peers, thus creating a
climate of mutual respect and personal growth.
Paulo Freire (1970) advanced a critical
pedagogy perspective, denouncing the
“banking model” of education and proposing
instead dialogical, problem-posing education
where teachers and students co-investigate
reality. Collaborative learning actualizes this
dialogical principle, democratizing classroom
authority and enabling collective inquiry.
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Contemporary Pedagogical Frameworks:
Weimer (2002) identifies collaborative learning
as one of the essential practices for student-
centered teaching, since it redistributes power,
encourages peer teaching, and builds
responsibility for learning outcomes. Johnson
and Johnson (2009), pioneers in cooperative
learning, distinguish collaboration from simple
group work by highlighting five essential
elements: positive interdependence, individual
accountability, promotive interaction,
interpersonal skills, and group processing.
These elements form the theoretical and
practical backbone of collaborative pedagogy.

Defining Collaborative Learning

Collaborative  learning  refers  to
instructional strategies where students work
together in small groups to achieve shared
learning goals. It encompasses structured
cooperative learning models (e.g., Jigsaw,
Think-Pair-Share, Group Investigation) as well
as less formal peer interactions guided by
inquiry. Johnson, Johnson, and Smith (2014)
define it succinctly: “Cooperative learning is the
instructional use of small groups so that
students work together to maximize their own
and each other's learning.” This definition
underscores  mutual  responsibility and
interdependence as central features.

Unlike unstructured group work, effective
collaborative learning requires intentional
design and teacher facilitation. Without clear
goals and accountability, group tasks can
devolve into unequal participation or off-task
behavior. Student-centered classrooms rely on
well-structured collaboration to harness the
benefits of peer interaction while maintaining
academic rigor.

Collaborative Learning as a Core of
Student-Centered Pedagogy

In student-centered classrooms, the
teacher's role shifts from knowledge
transmitter to facilitator, designing contexts for
meaningful interaction. Collaborative learning
operationalizes this shift by positioning
students as active contributors. Instead of
listening passively, learners must articulate
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ideas, justify reasoning, negotiate meaning,
and teach one another. Weimer (2002)
emphasizes that such practices shift
responsibility from teacher to student, which is
the defining feature of student-centered
learning.

Collaborative learning also embodies
democratic values in education. By distributing
voice and agency across students, it resists
hierarchical authority and affirms that all
participants bring valuable perspectives.
Freire (1970) described this dialogical process
as "an act of creation,” wherein both teacher
and student become learners and co-creators
of knowledge.

Empirical
Learning

Extensive empirical research supports the
effectiveness of collaborative learning. Slavin
(1995) synthesized numerous studies
demonstrating that cooperative learning, when
structured with group goals and individual
accountability, yields significant improvements
in student achievement across subjects and
grade levels. More recently, Hattie (2009)
identified cooperative learning as having a
moderate to strong average effect size on
achievement, particularly when tasks required
problem-solving and higher-order thinking.

Johnson, Johnson, and Smith (2014)
report decades of research showing that
cooperative learning consistently outperforms
competitive and individualistic structures in
promoting achievement and retention.
Collaborative  approaches foster deeper
processing, as students explain concepts to
peers and engage in elaborative rehearsal.

Collaborative learning environments are

Evidence on Collaborative

also linked to enhanced motivation and
engagement. Deci and Ryan's  self-
determination theory suggests that

relatedness, competence, and autonomy are
key motivators (Deci & Ryan, 1985).
Collaborative tasks fulfill relatedness needs
by creating community, while also enhancing
perceived  competence  through  peer
support. Research shows that students in
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collaborative  classrooms  report greater
enjoyment, persistence, and self-efficacy
compared to those in traditional teacher-
centered settings.

Cornelius-White's (2007) meta-analysis
highlights that learner-centered, collaborative
relationships yield strong affective and
behavioral outcomes, including increased
empathy, reduced prejudice, and stronger
interpersonal skills. Collaborative learning
builds communication, conflict resolution, and
teamwork abilities that are critical for 21st-
century competencies.

Collaborative learning has been shown to
narrow achievement gaps by providing
opportunities for peer teaching and validation
of diverse perspectives. When tasks are
designed to draw on students’ varied strengths,
marginalized learners benefit from roles of
expertise and participation. For instance,
cooperative structures such as Jigsaw ensure
that each student contributes unique
knowledge, thereby affirming inclusion and
interdependence.

Benefits of Collaborative Learning in
Student-Centered Classrooms include:

1. Cognitive Benefits: Enhances critical
thinking, problem-solving, and retention
through elaboration and peer
explanation.

2. Motivational Benefits: Increases intrinsic
motivation, autonomy, and persistence.

3. Social  Benefits:  Builds  empathy,
communication, teamwork, and conflict
resolution skills.

4. Equity Benefits: Promotes inclusion and
reduces disparities by valuing diverse
voices.

5. Metacognitive  Benefits:  Encourages
reflection, self-assessment, and
regulation of learning strategies.

When it comes to challenges and
limitations, the most considerable factors are:

While the benefits are well-documented,
challenges must be acknowledged:

1. Unequal Participation: Some students
dominate while others "hitchhike.” This
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requires  teacher  monitoring and

accountability structures.

2. Classroom Management: Collaborative
activities can become noisy and off-task
without clear norms.

3. Assessment Alignment: Standardized
testing systems often fail to recognize
collaborative skills, creating tension with
accountability policies.

4. Teacher Readiness: Effective facilitation
demands professional development in
group dynamics, scaffolding, and
formative assessment.

5. Cultural Factors: In some contexts,
students accustomed to hierarchical
authority may resist peer-led learning
initially.

Slavin (1995) emphasizes that “group
goals and individual accountability are
essential for cooperative learning to be
effective.” Without them, collaboration risks
inefficiency or inequity.

There several Implications for Practice
and Policy. This includes:

1. Instructional Design: Teachers should
structure collaborative tasks with clear
goals, roles, and accountability.
Models such as Jigsaw, STAD (Student
Teams Achievement Divisions), and

Think-Pair-Share offer practical
frameworks.
2. Teacher Preparation: Professional

development must equip teachers with
facilitation skills, knowledge of group
processes, and strategies for balancing
guidance with autonomy.

3. Assessment Reform: Policy shifts toward
valuing  21st-century  skills  must
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incorporate collaborative outcomes, not

just individual test scores.

4. Equity Considerations: Teachers should
intentionally design inclusive tasks that
empower marginalized learners and
ensure diverse voices are heard.

5. Blended Approaches: Combining
collaborative learning with  explicit
instruction yields optimal outcomes: clear
knowledge transmission followed by
interactive application.

Conclusion

Collaborative learning plays a pivotal role
in developing student-centered classrooms by
aligning pedagogy with constructivist, socio-
cultural, and humanistic principles. It redefines
the teacher's role as facilitator, shifts
responsibility to learners, and creates
communities of inquiry where knowledge is co-
constructed. Empirical evidence demonstrates
that when structured effectively, collaborative
learning enhances achievement, motivation,
social skills, and equity. Yet it requires
intentional design, professional support, and
systemic alignment with assessment and
accountability structures.

As Dewey, Vygotsky, Freire, and Rogers
collectively suggest, education should cultivate
democratic participation, critical reflection, and
lifelong learning. Collaborative learning is not
simply a method but a philosophy of education
that embodies these ideals and operationalizes
them in daily classroom practice. In building
truly student-centered classrooms,
collaboration is both the means and the end:
students learn with and from each other,
preparing not only for academic success but for
meaningful participation in society.
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