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Abstract. This article analyzes the linguo-cognitive characteristics of the “laughter”

frame in English and Uzbek and explores effective methods of teaching this frame through

innovative instructional approaches. Humor, as a cultural and cognitive phenomenon, s

conceptualized differently in each language. The study examines how learners can develop

humor comprehension skills using modern pedagogical techniques.
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Humor is one of the essential cognitive components of human communication,
reflected uniquely in each linguistic and cultural system. From a linguo-cognitive
perspective, humor is shaped through distinct frames that vary across languages. (Nimra
Noor, 2024) In English and Uzbek, the laughter frame demonstrates semantic, pragmatic,
and cultural differences. This article examines the conceptual structure of laughter in both
languages and discusses how these insights can enhance language teaching practices.

Cognitive linguistics suggests that each language constructs humor through a
specific cognitive structure. (Raskin, 1985) In English, humor often relies on irony, sarcasm,
and wordplay, whereas Uzbek humor is deeply rooted in folklore, proverbs, and witty
narratives.

Linguo-cognitive features of the laughter frame:

a) The laughter frame in English:

— Satire, irony, puns, and sarcasm serve as major components.

— Humor is frequently generated through unexpected semantic shifts.

— Cultural context plays an important role.

b) The laughter frame in Uzbek:

— Latifas, anecdotes, and satirical characters are dominant elements.

— Wisdom and humor are often expressed through proverbs and sayings.

— Social and cultural context is highly emphasized.

c) Cognitive differences:

— English humor tends to reflect individual cognition and subtlety.

— Uzbek humor reflects collective thinking and shared cultural experiences.

Teaching humor in a foreign language classroom is not simply about making lessons
entertaining — it is a powerful cognitive and cultural tool. The laughter frame helps learners
understand how different societies conceptualize humor, how meaning shifts in context,
and how pragmatic cues influence communication. (Attardo,1990) Because humor often
contains metaphor, implicit meaning, cultural references, and non-literal language,
working with the laughter frame develops students’ skills in:

e interpreting figurative language,
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¢ understanding contextual meaning,

e recognizing cultural norms and values,

e improving communicative flexibility,

e and strengthening intercultural competence.

When teachers integrate humor purposefully, students become more confident in
real-life communication, especially in informal or cultural interactions. Furthermore,
laughter-based activities increase motivation, reduce classroom anxiety, and create a
positive learning environment — all of which enhance language acquisition.

Building on the pedagogical importance of humor, several methods can be used to
effectively integrate the laughter frame into language teaching:

Meme-based learning — using English and Uzbek memes to demonstrate differences
in humor structure, cultural references, and semantic shifts. This helps students quickly
grasp how humor reflects collective cultural thinking.

a) Role-play with humorous scenarios — students act out scenes involving irony,
exaggeration, misunderstandings, or wordplay. This improves their spontaneous
language use and pragmatic competence.

b) Digital humor analysis — we can use short TikTok, YouTube, or Instagram videos
to show real-life humor in context. Students analyze why the content is funny, what
cultural expectations it relies on, and how meaning changes.

c) Al-assisted humor creation — learners generate jokes, complete humorous
dialogues, or compare translations of jokes using Al tools. This strengthens creativity,
improves vocabulary use, and teaches how humor changes across languages.

d) Humor translation tasks — students compare English and Uzbek humorous texts
and attempt to translate them. This highlights the challenges of cross-cultural humor
interpretation and improves both linguistic accuracy and cultural awareness.

The laughter frame in English and Uzbek reflects distinct cognitive and cultural
backgrounds. Incorporating innovative teaching methods enables learners to better
understand these differences, enhancing intercultural competence and deepening
comprehension of linguistic pragmatics. Humor-based instruction reveals essential
cognitive, pragmatic, and cultural layers of both languages.
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