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Annotation This study examines the effectiveness of a sociolinguistic approach in English for
Specific Purposes (ESP) reading instruction for non-philology economics students in
Uzbekistan. The research employed a one-group pre-test/post-test design with 126
participants over a 16-week instructional period. The intervention integrated genre-
based teaching, register awareness, and reflective monitoring tasks to enhance
students’ reading comprehension. The assessment instrument included genre-
diverse texts, multiple-choice questions, situational tasks, and reflective activities.
The results revealed statistically significant improvements in all components, with a
substantial overall gain in reading performance. The largest effect was observed in
genre-based text comprehension, while situational tasks showed the highest score
increase. Cross-institutional analysis confirmed the consistency of results across
different universities. The findings demonstrate that sociolinguistic instruction not
only improves comprehension but also develops pragmatic and professional reading
skills. Therefore, the study supports the integration of sociolinguistic ESP
methodologies into higher education curricula to enhance students’ communicative
competence and professional literacy.

Keywords English for Specific Purposes (ESP) reading comprehension, sociolinguistic approach,
genre-based pedagogy, profession-oriented literacy, communicative proficiency,
non-philological undergraduates, Uzbekistan
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. pe . 1o . Tayanch doktorant,
sotsiolingvistik yondashuv: turli O'zbekiston davlat jahon tillari universiteti

janrdagi kasbga yo’naltirilgan
matnlar asosida nofilologik
yo’nalishdagi talabalarning o’qib
tushunishini rivojlantirish

Annotatsiya Ushbu tadgigot O’zbekistondagi nofilologik yo'nalishdagi igtisodiyot talabalari
uchun ingliz tilini maxsus magqgsadlarda (ESP) o'gish ta’'limida sotsiolingvistik
yondashuv samaradorligini o'rganadi. Tadqiqotda 126 nafar talaba ishtirok etib, 16
haftalik tajriba davomida pre-test va post-test asosida baholash o'tkazildi.
Intervensiya jarayonida janrga asoslangan o‘qitish, registrni anglash va reflektiv
monitoring faoliyatlari go’llanildi. Baholash vositalari sifatida turli janrdagi matnlar,

540



/The Lingua Spectrum The Lingua Spectrum
Cogilo, etgo aum Volume 3, March 2026

test savollari, vaziyatli topshiriglar va reflektiv mashqlar ishlatildi. Natijalar barcha
komponentlar bo'yicha statistik jihatdan ahamiyatli yaxshilanishlarni ko'rsatdi,
bunda o'qish ko’nikmalari umumiy darajasida sezilarli o’sish kuzatildi. Eng katta
samaradorlik janrga asoslangan matnlarni tushunishda aniglangan bo'lsa, vaziyatli
topshiriglarda eng yugqori ball o’sishi qayd etildi. Turli oliy ta'lim muassasalari
kesimidagi tahlil natijalarning bargarorligini tasdigladi. Tadgiqot natijalari shuni
ko’rsatadiki, sotsiolingvistik yondashuv nafaqat matnni tushunishni yaxshilaydi
balki pragmatik va kasbiy o‘qish ko’nikmalarini ham rivojlantiradi. Shu sababli,
mazkur tadqigot oliy ta'lim tizimida sotsiolingvistik ESP metodologiyalarini joriy
etish zarurligini asoslayd..

Kalit so’zlar Maxsus magsadlarga mo'ljallangan ingliz tili (ESP) o'gish kompetentsiyasi,
sotsiolingvistik yondashuv, janrga asoslangan pedagogika, kasbga yo'naltirilgan
savodxonlik, kommunikativ kompetentlik, filologik bo’lmagan bakalavrlar,

O'zbekiston
CoLuNONMHIBUCTUUECKUM NOAXOA K Xyaainbepavesa innHoBos Nnxom Kusm
dayberdi dil .

06yueHuIo uTeHMIo B pamkax ESP: xudayberdiyevadil@gmail.com
LokmopaHm,

Pa3sBUTUE NOHMMaHNA TeKCTa y Y3bekckutli 20cydapcmeeHHeili yHugepcumem

CTyAEHTOB HePUN0/0rMuYecKmnx MUPOBbIX S3bIKO8

cneunanbHOCTE HAa OCHOBe

YKaHPOBO-pa3HOObpa3HbIX

npo¢eccuoHaNbHO

OPVEHTUPOBaHHbIX TEKCTOB

AHHOTaLuMA JlaHHoe  uccnedoeaHue — HanpaeneHo  Ha  u3y4eHue  3ggpekmusHocmu

COYUOIUH2BUCMUYECKO20 N00X00a 8 0byYeHUU YMeHU Ha AH2/1UUCKOM A3bike 015
cheyuaneHeix yeneu (ESP) cpedu cmyOdeHmMo8 3KOHOMUYecKux cheyudsasHocmeu
Hegbunonoz2uyeckoz2o npoguas 8 Y3bekucmare. B uccnedogsaHuu NpuHAAU yHacmue
126 cmydeHma, u 8 meyeHue 16 Hedesb npuMeHsACAa Ou3aliH ¢ npedsapumenoHeIM
U umoeossiM mecmuposaHuemM. B yuebHsili npoyecc Obliu 8K/IHOYeHbl XAHPOB8O-
opueHmupogsaHHoe o0by4yeHue, pasgumue OCO3HAHUA peaucmpa U 3ad0aHUs
pegiekcugHO20 MOHUMOPUH2A. MHCMpyMeHmMbl OUeHKU BK/Yaau  mekcmel
pasHeIX  XXKAHpPos, ~mecmosele 3a0aHuUs, CUMYyamueHele YNpaxHeHuUs U
pecniekcugHble 3adaHus. Pe3ysbmamel NokKasaau cmMamucmuyecku 3Haqumele
YAlydwieHus no 8ceM KOMNOHeHMam, a makxe cyujecmeeHHsiti obuyuti npupocm
nokasamesneli NOHUMAaHuUs mekcma. Hauboaswuli 3¢pgpekm bbia 3agpukcuposaH 8
NOHUMGHUU XAHPOB0-OpUEHMUPOBAHHbLIX MeKcmos, moada Kak Haubosewul
pocm  6annos  Habawdaica 8  8bINOJHEHUU — CUMYAyUOHHbIX — 3a0aHull.
CpasHumenoHbIli  aHanu3 — Mexoy  pas/uyHelMu  8y3amu  nodmeepous
cmabuneHocme noJsly4YeHHbIX  pe3y/1emamos. [Nony4eHHele O0aHHble
csudemesibCmMayrom 0 MOM, 4Ymo COYUOJUH2BUCMUYeCKUl NoOX00 He MmOoJIbKO
y/ydwaem — NoHUMAHuUe — mekcma, HO U cnocobcmeyem  passumuro
npazmamuyeckux U NnpogheccUoHAIbHbIX HABbIKkO8 4YmeHus. Takum o06pa3om,
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uccredosaHue obocHosbisaem HeobxoduMocme gHedpeHus
coyuonuHegucmudeckux ESP-memoduk 8 npozpammel 8bicuie2o 0bpazosaHus 0415
nosbiWeHUss  KOMMYHUKaGmMueHolU — KOMnemeHyuu U  npogeccuoHanbHol
epamomHocmu cmy0eHmos.
KnroueBbie UmeHue Ha  aHenulickom — fA3bike  O9  cheyuansHelx — yenel  (ESP),
cnoBa coyuonuHegucmuYeckuli  no0xo0, XXAHpPOBO-OpUEHMUPOBAHHAA  nedadzo2uKa,
nNpogheccuoHa6HO HanpaesneHHas 2pamomHocme, KOMMYHUKamMueHas

KOMNemeHMHoOCMeo, cmyodeHmMsl Heghu10102U4eckux cneyuaasHocmel

Introduction
In academic and professional contexts,
English for Specific Purposes (ESP) reading has

become a critical competency for non-
philology students, particularly those in
economics and business disciplines

(Hutchinson & Waters, 1987; Grabe & Stoller,
2013). Professionals in these fields must
interpret structurally complex texts — including
economic analyses, policy documents, and
investment reports — that demand not only
lexical and grammatical knowledge but also
sociolinguistic awareness of genre conventions
and communicative purpose (Swales, 1990;
Johns, 1997).

Nonetheless, ESP reading instruction in
Uzbekistan’s non-philology programs has
primarily depended on vocabulary and
grammar-centric methodologies, which
insufficiently prepare students with the
sociolinguistic competence necessary to
understand professional texts in genuine
workplace environments (Nuttall, 1996; Grabe
& Stoller, 2013). Students often interpret
superficial meanings without acknowledging
genre conventions, variations in register, or the
social functions of professional documents.

The sociolinguistic approach,
conceptualized by Canale and Swain (1980) and
based on Hymes's (1972) framework of
communicative competence, situates language
acquisition within its social and contextual
environment. This framework, when used to
ESP reading, focuses instructional emphasis on
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genre schemata, register identification, and
pragmatic discourse analysis — skills deemed
crucial for professional-level reading (Bachman,
1990; Bell, 1984).

This study examines the effects of a
systematically administered sociolinguistic ESP
reading program on reading comprehension
across various institutions in Uzbekistan. This is
the inaugural multi-institutional, large-scale
empirical investigation of this methodology
within the Uzbek tertiary English for Specific
Purposes environment, to the authors'
knowledge. Four research inquiries directed the
investigation:

RQ1. Does the sociolinguistic ESP reading
intervention produce statistically significant pre-
test to post-test gains in overall reading
comprehension?

RQ2. Which assessment components
demonstrate the greatest improvement?

RQ3. Are learning outcomes consistent
across the three participating institutions?

RQ4. What pedagogical mechanisms
account for differential gains across assessment

components?

Literature Review

Sociolinguistic  Competence in  ESP
Reading

Sociolinguistic Proficiency in English for
Specific Purposes Reading English for Specific
Purposes (ESP) is characterized by its focus on
the particular communicative requirements of
learners in their professional or academic
contexts (Hutchinson & Waters, 1987). ESP
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reading necessitates that learners not only
understand material but also maneuver within
genre-specific textual frameworks, discern
communicative purpose, and address the
sociopragmatic requirements of professional
discourse (Johns, 1997; Swales, 1990). These
abilities are inherently sociolinguistic, assuming
an understanding of the communicative
conventions  of  professional  discourse
communities (Hymes, 1972; Canale & Swain,
1980). Sociolinguistic competence - the
capacity to generate and comprehend
language suitably within context (Canale &
Swain, 1980) — empowers readers to transcend
propositional understanding and discern the
social and institutional roles of professional
writings. For instance, proficient readers
discern the epistemic role of hedging in
economic reporting and the authority
indicators  present in policy discourse
(Bachman, 1990; Bell, 1984). In the Uzbek
context, Ziyaeva Sevara Anvarovna (2019) and
Riskulova J. (2021) focus explicitly on the
development of sociolinguistic competence as
a core component of professional
communicative ability. In contrast, the earlier
work of Irmukhamedova G. (2008) adopts a
cognitive and critical reading perspective,
investigating the impact of authentic text-
based instruction on learners’ analytical and
interpretive skills.

Genre-Based Instruction

Genre-based education serves as the
principal methodological approach for
enhancing  sociolinguistic ~ ESP  reading
proficiency. Swales (1990) characterized a
genre as a discernible communicative event
possessing common objectives, structures, and
linguistic conventions. Instruction in genre
recognition equips learners to utilize top-down
textual schemata, hence enhancing processing
efficiency and improving the accuracy of
professional discourse interpretation (Snow,
2002; Dudley-Evans & St John, 1998). The
target genres for economics students
encompass analytical papers, economic
reports, policy documents, market research,
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macroeconomic commentaries, educational
resources, and investment ideas

Reflective Monitoring and Reading-to-
Production Transfer

Modern ESP pedagogy prioritizes the
amalgamation of reading instruction with
reflective and productive tasks (Grabe & Stoller,
2013). Alzahrani (2025) established that
strategy-based training necessitating active
reader-text interaction - particularly the
Questioning the Author (QtA) method —yielded
significant improvements in comprehension.
Khampool and Chumworatayee (2023)
discovered that Collaborative Strategic
Reading (CSR), which incorporates systematic
question formulation and summarization, was
especially efficacious in enhancing discourse-
level comprehension. The findings guided the
educational design of the current study.

Materials and Methods

Research Design

This research utilized a one-group pre-
test/post-test design, adhering to established
principles in applied ESP research (Fraenkel &
Wallen, 2008; Dudley-Evans & St John, 1998).
The methodology facilitated systematic intra-
group assessment of changes in reading
comprehension after a 16-week instructional
intervention consisting of two 90-minute
sessions weekly. All participants furnished
signed informed consent, and participation was
voluntary.

Participants
A total of 126 non-philology
undergraduate  students  majoring  in

economics were recruited from two universities
using selective sampling. The inclusion criteria
were: (1) enrollment in a mandatory ESP
reading course; (2) absence of prior exposure

to systematic sociolinguistic ESP reading
teaching; and (3) equivalent baseline
competency verified by pre-test scores.
Table 1 illustrates the distribution of

participants. A total of 126 non-philology
undergraduate economics students were
recruited from three universities via purposive
sampling. Inclusion criteria were: (1) enrolment
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in a compulsory ESP reading course; (2) no prior baseline proficiency confirmed by pre-test

exposure to systematic sociolinguistic ESP scores. Table 1 presents the participant
reading instruction; and (3) comparable distribution.
. . Groups N per Total
University ) Fre N Programme
Gulistan State University 3 20-21 61 Economics (Non-Philology)
National University of 3 16 65 Economics (Non-Philology)
Uzbekistan
Total 6 — 126 —

Table 1. Participant Distribution by University and Group

Note. Group sizes ranged from 16 to 21, representative of standard ESP class sizes in Uzbek
universities.

Assessment Instrument
The primary data collection instrument

component  model of = communicative
competence (Canale & Swain, 1980; Bachman,

was a researcher-designed 20-item ESP
reading comprehension test, used as both pre-
test and post-test. The instrument assessed

1990). Content validity was established through
expert review by two ESP methodologists and
one professor of applied linguistics. Internal

four cognitive and sociolinguistic levels,
grounded in Bloom's revised taxonomy
(Anderson & Krathwohl, 2001) and the multi-

consistency was confirmed by Cronbach’s a =
.82 (pre-test) and a = .84 (post-test). Table 2
describes the components.

Component Items | Marks Task Type Sociolinguistic Focus
Genre-Diverse ESP 5 5 Extracts from 7 economic | Genre schemata; register
Texts genre types variation
Domain-Specific 5 5 Four-option items Register markers; hedging;
MCQs targeting ESP discourse speech acts
Open-Ended 5 10 Written responses to Pragmatic interpretation;
Situational Case professional scenarios professional communication
Questions
Reflective 5 10 | Oral and written exercises | Metacognitive monitoring;
Monitoring & bridging reading to professional output
Productive Transfer production

Total 20 30 — —

Table 2. ESP Reading Assessment Instrument: Components and Scoring

Instructional Intervention

The 16-week sociolinguistic ESP reading
programme was structured across three
instructional phases, delivered uniformly across
all 6 groups and two institutions.

Phase 1 - Genre and Sociolinguistic
Awareness (Weeks 1-5). Explicit instruction in
ESP genre analysis (Swales, 1990), register
variation in economic discourse, and
professional speech act conventions. All seven
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target genres were
authentic text exemplars.
Phase 2 — Profession-Oriented Reading
Practice (Weeks 6-10). Learners progressed
from genre recognition to discourse-level
analysis using authentic economic ESP texts.

introduced through

Collaborative Strategic Reading activities
(Khampool &  Chumworatayee,  2023)
supported sociolinguistic strategy

development. Digital corpus tools extended
reading practice beyond contact hours (Alzubi
et al., 2019).

Phase 3 - Reflective Monitoring and
Productive Transfer (Weeks 11-16).
Metacognitive activities included reflective
writing journals, structured self-assessment,

The Lingua Spectrum
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and peer discussion. The Questioning the
Author approach (Alzahrani, 2025) facilitated
critical text engagement. Productive transfer
tasks required learners to apply reading
knowledge in simulated professional scenarios
via oral and written output.

Results

Overall Pre-Test and Post-Test Findings

The 16-week intervention produced a
statistically significant and practically large
overall improvement in ESP reading
comprehension. Mean total scores increased
from M = 16.38 (SD = 3.79) at pre-test to M =
2291 (SD = 3.17) at post-test (A = +6.53/30;
t(185) = 25.64, p < .001, Cohen's d = 1.88).
Table 3 presents component-level results.

Pre-Test Post-Test \
Component M (SD) M (SD) A t(185) P Cohen's d

Total ESP Score (/30) 16.38 (3.79) | 2291 (3.17) +6.53 25.64 < .001 1.88
Genre-Diverse ESP 2.97 (0.91) 4.14 (0.74) +1.17 19.23 < .001 1.41
Texts (/5)
Domain-Specific 3.08 (0.89) 4.11 (0.77) +1.03 16.50 < .001 1.21
MCQs (/5)
Open-Ended Case 5.18 (1.68) 7.38 (1.49) +2.20 18.96 < .001 1.39
Questions (/10)
Reflective Monitoring 5.15(1.73) 7.28 (1.61) +2.13 18.00 <.001 1.32
& Transfer (/10)

Table 3. Pre-Test and Post-Test Results by Component (N = 126)

Note. M = mean score; SD = standard deviation; A = absolute gain; d = Cohen's d. All p-values <

All  four components demonstrated
statistically significant improvement with large
effect sizes. The genre-diverse ESP text
component yielded the largest effect size (d =
1.41), indicating that genre schema training
had the strongest differential impact. The
open-ended situational case component
recorded the greatest absolute gain (+2.20

marks; d = 1.39), reflecting substantial
development in pragmatic reading
competence.

.001.
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Cross-Institutional Comparisons

Table 4 presents university-level pre-test
and post-test means. Score gains were highly
consistent across institutions, ranging from
+6.49 to +6.56 marks.
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. . Pre-Test Post-Test Gain
University N | Groups M (SD) M (SD) @0) t P
Gulistan State University 61 16.42 (3.76) | 2298 (3.14) | +6.56 | 14.80 | < .001
National University of 65 16.58 (3.80) | 23.07 (3.18) | +6.49 | 15.04 | < .001
Uzbekistan
Table 4. Pre-Test and Post-Test Comparison Across Three Universities
Note. All paired-samples t-tests significant at p < .001.
A one-way ANOVA revealed no contextually  appropriate communicative

statistically significant difference in post-test
gains across institutions (F(2, 183) = 041, p =
.67), confirming programme effectiveness was
not moderated by institutional context, group
size (range: 16-21), or geographic location.

Discussion

Genre  Schemata as the
Mechanism of Comprehension Gain

The genre-diverse text component's
largest effect size (d = 1.41) corroborates the
theoretical position of Swales (1990) and
Dudley-Evans and St John (1998) that genre
knowledge constitutes the foundational
competency in ESP reading. When learners
internalise the structural and functional
conventions of professional genres, they
activate top-down processing strategies that
substantially reduce the cognitive demands of
text interpretation. The consistency of this
pattern across all two institutions reinforces the
construct validity of genre schema instruction
as a discipline-independent mechanism.

Pragmatic Competence in Professional
Situational Contexts

Substantial gains in the open-ended
situational case component (d = 1.39)
demonstrate that sociolinguistic instruction
successfully extended learners’ competence
beyond propositional comprehension to
pragmatic interpretation — the ability to read
professional intent, institutional positioning,
and communicative purpose in context. Pre-
intervention responses were grammatically
adequate but professionally underdeveloped;
post-intervention responses exhibited
markedly greater register precision and

Primary
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reasoning.
Digital Tools and ESP Reading Autonomy
The integration of digital corpus tools in
Phase 2, consistent with Alzubi et al.'s (2019)

findings on smartphone-mediated
autonomous reading development,
contributed to cross-institutional score
uniformity. Digital access to authentic

professional texts offset potential material
constraints at regional institutions (Karshi State
University and Gulistan State University),
enabling all groups to engage with equivalent
professional-register input regardless of local
resource availability.

Cross-Institutional Consistency and Policy
Implications

The absence of significant between-
institution variation (F (2, 183) = 041, p = .67)
is the most policy-relevant finding of the study.
The  programme  produced  consistent
outcomes across institution types (regional,
mid-sized, and national flagship), group sizes

(16-21), and geographic locations. This
scalability profile strongly supports the
integration of sociolinguistic ESP reading
frameworks into national non-philology
English curricula in Uzbekistan.

Limitations and Future Directions

Several limitations  constrain  the

generalisability of these findings. First, the
absence of a control group prevents definitive
causal attribution; future research should
employ a randomised controlled design.
Second, participants were drawn exclusively
from economics programmes; replication
across biology, law, medicine, and engineering
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faculties is warranted. Third, the 16-week
timeframe precludes conclusions regarding
long-term  retention of reading gains;
longitudinal follow-up studies are needed.

Conclusion

This study offers substantial empirical
evidence that a  systematically used
sociolinguistic approach in English for Specific
Purposes (ESP) reading education markedly
improves the reading comprehension of non-
philology undergraduate economics students.
The results indicate considerable and
statistically significant improvements in all
evaluated components after the 16-week
intervention, with especially pronounced
effects seen in genre-based text processing
and pragmatic interpretation in situational
tasks. The findings highlight the essential
function of genre schemata and register
awareness as  crucial  cognitive  and
sociolinguistic mechanisms that enhance the

understanding of professional texts. The
observed  enhancements in  reflective
monitoring and productive transfer

demonstrate that the intervention effectively
facilitates the integration of receptive and

The Lingua Spectrum
Volume 3, March 2026

productive abilities, hence promoting higher-
order communicative competence. The
uniformity of results across various institutional
settings validates the scalability and contextual
flexibility of the suggested instructional
strategy. This supports the assertion that
sociolinguistic integration in ESP reading
teaching is not contingent on context but
represents a transferable framework applicable
to many higher education environments. Given
these findings, it is advisable that ESP
curriculum be methodically revised to include
explicit genre instruction, sociopragmatic
awareness, and reflective learning techniques.
Moreover, evaluation frameworks must to be
broadened to encompass the multifaceted
dimensions of reading proficiency, including
pragmatic interpretation and the application of
professional discourse. This work presents a

theoretically robust and empirically
substantiated  strategy  for  enhancing
professional reading literacy and

communicative competence in ESP situations,
with considerable implications for curriculum
development and language policy in higher
education.
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