Using mobile apps in teaching Akromjonova Zamira Akromjonovna

. amiraakromjonova@gmail.com
vocabulary in EFL classrooms zamiraakromjonova@g Stzljdent

Uzbekistan State World Languages University

Radjabova Gulnoza Giyosiddinovna
rad.gulnoza@gmail.com

Associate Professior (PhD),

Uzbekistan State World Languages University

Annotation Mobile apps have really changed how people learn languages, especially for English
as a foreign language, which means that with phones everywhere, it has become
easier than ever to learn new words outside of class. This paper is aimed to explore
different apps that help with vocabulary acquisition, like those spaced repetition ones
or games that make it fun. It is based on studies on mobile learning and compares
them to old school methods. Apps seem to boost motivation and help remember
words better, but there are issues too, like getting tired of screens or not everyone
having good internet. In the end, mixing apps with regular teaching could make a
big difference for EFL students.
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Annotatsiya Mobil ilovalar odamlarning til o’rganish usullarini sezilarli darajada o’zgartirdi,
aynigsa ingliz tilini chet tili sifatida o’rganishda. Smartfonlarning keng tarqalishi
tufayli sinfdan tashqarida yangi so’zlarni o’rganish har qachongidan ham
osonlashdi. Ushbu ish lug‘atni o’zlashtirishga yordam beradigan turli xil ilovalarni,
masalan, interval takrorlashga asoslangan yoki o’rganishni giziqarli giladigan o’yin
ilovalarini o’rganishga qaratilgan. Tadgigot mobil ta'limga oid ilmiy ishlarga
asoslangan bo'lib, ularni an’anaviy o’qitish usullari bilan solishtiradi. Ilovalar
motivatsiyani oshirishi va so’zlarni yaxshiroq eslab qgolishga yordam berishi mumkin,
birog ayrim muammolar ham mavjud, masalan, ekranlardan charchash yoki sifatli
internetga hammaning ham ega emasligi. Xulosa qilib aytganda, mobil ilovalarni
an‘anaviy o‘qitish bilan birlashtirish ingliz tilini chet tili sifatida o’rganayotgan
talabalar uchun katta ijobiy ta’sir ko'rsatishi mumkin.

Kalit so’zlar Mobil ilovalar, EFL, lug'at, MALL, o'yinlar, takrorlash
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AHHOTauuA MobusbHble npunoxeHUA 3Ha4UMebHO U3MEeHU/IU MO, KaK 100U U3y4arom A3eIKu,

0cobeHHO  aHenulickuli  KaKk — UHOCMpAaHHell.  bnazodapa  wupokomy

pacnpocmpaHeHuUro CMapmgoHO8 U3y4eHue HOBbIX C/108 8He KAacca Cmasio npouwye,

yem kozda-nubo. [JaHHas paboma HanpaesneHa HA U3y4YeHUe PasaudHeIX

NpuaoxeHUl, cnocobcmeyrowuxX yCBO0EHUI JIeKCUKU, MAkux Kak NnpuoxXeHus C

UHMepBabHb6IM NOBMOpeHUeM UJU U2posble NpUoXeHus, Komopele Oesaarom

obyyeHue Gosee ysnekamesnbHbIM. VlccnedosaHue ocHosaHo Ha pabomax no

MobuseHOMY 0byYeHUro U 8K/roYaem cpasHeHue ¢ mpaduyuoHHLIMU Memodamu

obydeHus.  [lpunoxeHus,  nNo-eudUMOMY,  noselWarOmM  Momueayur U

cnocobcmayrom  aiyduwieMy  3aNOMUHAHUK €108, OOHAKO —cyujecmsyrom U

onpedenéHHele npobiemMel, Makue Kak ycmasnocme 0m 3KpaHo8 Uau 02paHuyeHHbIU

docmyn kK Ka4ecmeeHHOMY UHMepHemy. B 3akiro4eHue MOXHO ommemums, Ymo

coyemaHue MOOU/IbHbIX NpuoXeHuUli ¢ mpaduyuoHHeIM 00y4YeHUeM Moxem

3Ha4YumMesbHO NosbicUMb 3¢hhekmuBHOCMb U3y4YeHUs aH2/1UUCKO20 A3bIKa Kak
UHOCMPAHHO20.

KnroueBble
c/ioBa

MobusbHele npunoxeHUs, aHeAUlCKUl Kak uHocmpaxHsll, nekcuka, MALL, uzpel,
nosmopeHue

Introduction learning. Applications such as the Merriam-

The development of mobile technology
has significantly influenced language learning,
especially in the field of English as a Foreign
Language (EFL). Mobile applications provide
learners  with  flexible and  accessible
opportunities to practice vocabulary anytime
and anywhere. Unlike traditional learning
methods, mobile apps allow students to
engage in short but frequent learning
sessions, which can improve vocabulary
retention and support independent learning.
Dictionary applications are among the
simplest but most useful tools for vocabulary
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Webster Dictionary App and the Cambridge
Dictionary App provide quick access to word
definitions, pronunciation, and example
sentences. Learners can easily check unfamiliar
words while reading or listening without
interrupting their learning process.
According to Batia Laufer and Monica Hill
(2000), digital dictionaries are used more
frequently than traditional dictionaries and
can help learners build deeper vocabulary
knowledge through access to collocations
and real-life usage examples (Laufer & Hill,
2000).
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Main part

Research has shown that mobile
applications can effectively support vocabulary
learning in EFL contexts. A meta-analysis
conducted by Jack  Burston (2015)
demonstrated that mobile-assisted language
learning (MALL) produces learning outcomes
comparable to, and sometimes better than,
traditional computer-based learning methods
(Burston, 2015). One important factor that
makes mobile apps effective is the possibility of
frequent practice. Instead of studying for long
periods occasionally, learners can practice
vocabulary in short daily sessions. This
approach supports the concept of distributed
practice, which was originally described by
Hermann Ebbinghaus (1885). Distributed
practice helps learners retain information more
effectively over time (Ebbinghaus, 1885).
Another key factor is the quality of feedback
provided by the application. Apps that explain
why an answer is incorrect and provide
additional examples tend to improve learning
outcomes more than apps that only give simple
right-or-wrong feedback. Research by Glenn
Stockwell (2010) found that learners who
received detailed feedback while using mobile
vocabulary activities showed better retention of
new words (Stockwell, 2010). Mobile apps can
be even more effective when they are
integrated with classroom activities. Teachers
can connect vocabulary learned through apps
with reading, speaking, or writing tasks during
lessons. This approach allows students to apply
new words in meaningful contexts rather than
learning them in isolation. Despite these
advantages, several challenges remain. One
major issue is unequal access to technology.
Not all students have smartphones or reliable
internet connections, especially in rural or
economically disadvantaged areas. Teachers
should therefore consider using applications
that allow offline learning or encourage
students to share devices when necessary.
Another challenge is the potential for
distraction. Smartphones provide access not
only to educational applications but also to
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social media, games, and other entertainment
platforms. Research by Adrian F. Ward and
colleagues (2017) showed that the mere
presence of a smartphone can reduce cognitive
capacity and concentration (Ward et al., 2017).
In addition, mobile apps may sometimes
promote superficial vocabulary knowledge.
Learners may remember the basic meaning of
a word but fail to understand its connotations,
grammatical patterns, or appropriate usage in
context. Therefore, mobile apps should be
considered a starting point for vocabulary
learning rather than a complete solution.

Maintaining learner motivation is another
challenge. Many learners initially use
vocabulary apps enthusiastically but gradually
lose interest when the activities become
repetitive. Teachers can address this issue by
encouraging students to keep vocabulary
journals, review learned words in class, or
demonstrate their progress through classroom
activities. Teachers also play an important role
in selecting appropriate applications that
match students’ proficiency levels. For example,
the flashcard application Anki can be useful for
beginners, while more advanced learners may
benefit from reading-based platforms such as
LingQ. Teachers should also train students to
use these tools actively by creating their own
sentences and applying new vocabulary in
communication. Furthermore, mobile app
learning should be connected to classroom
instruction. Teachers can reuse vocabulary
introduced through apps in speaking tasks,
writing assignments, or group discussions.
Many applications also provide progress
statistics that help teachers monitor students’
learning and identify areas where additional
support is needed.

Examples of Mobile Applications for
Vocabulary Instruction

In contemporary English as a Foreign
Language (EFL) pedagogy, several mobile
applications are  widely adopted by
professional teachers to support vocabulary
development. Among these, Quizlet and
Duolingo represent two of the most prominent
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and pedagogically relevant tools. Quizlet is
extensively used in both secondary and higher
education contexts due to its flexibility and
teacher-centered design. The platform enables
educators to create customized vocabulary sets
aligned with specific curricular goals. Its
primary learning modes — such as flashcards,
matching exercises, and practice tests—
facilitate repeated exposure to lexical items,
thereby supporting retention through active
recall. From a theoretical perspective, Quizlet
aligns with cognitive principles of vocabulary
acquisition, particularly the importance of
retrieval practice and repetition (Nation, 2013).
Moreover, its adaptability allows teachers to
integrate vocabulary learning with broader
instructional activities, including reading and
writing tasks. Research indicates that digital
flashcard tools such as Quizlet can significantly
improve vocabulary retention when used
regularly (Dizon, 2016). However, despite these
advantages, Quizlet may encourage a focus on
form-meaning connections at a relatively
superficial level, as learners often prioritize
memorization over contextualized usage.
Consequently, its effectiveness is maximized
when  combined  with  communicative
classroom practices.

Based on the foregoing discussion,
Duolingo adopts a more learner-centered and
gamified approach to vocabulary acquisition.
The application incorporates elements such as
points, levels, and progress tracking, which
serve to enhance learner motivation and
engagement. Importantly, Duolingo employs a
spaced repetition system, a technique
grounded in memory research that promotes
long-term retention of vocabulary (Loewen et
al, 2019). Additionally, the app provides
immediate feedback, allowing learners to
identify and correct errors in real time. From a
pedagogical standpoint, these features support
autonomous  learning and  encourage
consistent practice outside the classroom.
Empirical studies suggest that Duolingo can
contribute positively to vocabulary
development, particularly through repeated
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exposure and interactive practice (Vesselinov &
Grego, 2012). Nevertheless, the gamified
nature of the platform may also present certain
limitations. Learners may become more
focused on task completion and reward
accumulation than on deep lexical processing,
which can result in limited understanding of
word usage in authentic contexts. For this
reason, Duolingo is most effectively utilized as
a supplementary tool rather than a primary
instructional method.

In summary, both Quizlet and Duolingo
demonstrate  significant  potential  for
enhancing vocabulary learning in EFL contexts.
While Quizlet offers structured, teacher-
directed practice, Duolingo promotes learner
autonomy and sustained engagement. Their
combined use, alongside traditional
instructional strategies, can contribute to a
more comprehensive and effective approach to
vocabulary development.

Conclusion
In conclusion, mobile applications have
greatly expanded the possibilities for

vocabulary learning in EFL education. They
allow learners to practice vocabulary anytime
and anywhere, making learning more flexible
and engaging. Research evidence suggests that
regular use of mobile apps can significantly
improve vocabulary retention, especially when
learning is distributed over time and supported
by meaningful feedback. However, mobile apps
also have limitations. They may encourage
surface-level vocabulary knowledge, and issues
such as limited access to technology,
distraction, and declining motivation can
reduce their effectiveness. For this reason,
mobile applications should not replace
traditional instruction but rather complement
it. The most effective approach is to integrate
mobile apps with classroom learning activities.
When teachers carefully select appropriate
tools and connect them with meaningful
language use, mobile applications can become
a powerful resource for vocabulary
development. Future developments in artificial
intelligence and adaptive learning technologies
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are likely to make mobile vocabulary learning ways to integrate these tools into language
even more personalized and effective. education in order to support more effective
Therefore, teachers should continue exploring vocabulary acquisition.

References:

1. Burston, J. (2015). Twenty years of MALL project implementation: A meta-analysis of learning
outcomes. ReCALL, 27(1), 4-20.

2. Dizon, G. (2016). Quizlet in the EFL classroom: Enhancing academic vocabulary acquisition of
Japanese university students. Teaching English with Technology, 16(2), 40-56.

3. Ebbinghaus, H. (1885). Uber das Gedcichtnis: Untersuchungen zur experimentellen Psychologie.
Duncker & Humblot.

4. Giyosiddinovna, R. G. (2022). Methodological Characteristics of Corpus Technologies in
Teaching Foreign Language. International Journal on Integrated Education, 5(1), 157-163.

5. Kukulska-Hulme, A., & Shield, L. (2008). An overview of mobile assisted language learning:
From content delivery to supported collaboration and interaction. ReCALL, 20(3), 271-289.

6. Laufer, B., & Hill, M. (2000). What lexical information do L2 learners select in a CALL dictionary
and how does it affect word retention? Language Learning & Technology, 3(2), 58-76.

7. Loewen, S, lIsbell, D. R, & Sporn, Z. (2019). The effectiveness of app-based language
instruction for developing receptive linguistic knowledge and oral communicative ability.
Foreign Language Annals, 52(2), 209-233.

8. Mayer, R. E. (2009). Multimedia learning (2nd ed.). Cambridge University Press.

9. Nation, I. S. P. (2001). Learning vocabulary in another language. Cambridge University Press.

10. Nation, I. S. P. (2013). Learning vocabulary in another language (2nd ed.). Cambridge University
Press.

11. Radjabova, G. G. (2018). The role of assessment in teaching English. lHocmpaHHeie a3biku 8
Y36exkucmate, (3), 74-80.

12. Radjabova, G., & Rakhmonova, S. T. (2021). Formative assessment as a vehicle to improve EFL
learners’ academic achievement. Science and Education, 2(6), 489-493.

13. Radjabova, G. (2023). Corpus technologies in teaching academic writing. Foreign Languages
in Uzbekistan, 1(48), 92-103.

14. Pagxabosa, I. . MHHOBALIMIOHHBIE METO/Abl U3YYEHWA AHTIMACKOTO fA3bIKA B
LINOPOBOW 3MOXY Apunb6aesa Agema Hypmaxamat kw3u. Ingliz tili nazariy aspektlari 2
kafedrasi/Mas'ul:© Abduvahabova MA, 346.

15. Shortt, M., Tilak, S., Kuznetcova, |, Martens, B., & Bhatt, A. (2023). Gamification in mobile-
assisted language learning: A systematic review of Duolingo literature from public release of
2012 to early 2020. Computer Assisted Language Learning, 36(3), 517-554.

16. Stockwell, G. (2010). Using mobile phones for vocabulary activities: Examining the effect of
the platform. Language Learning & Technology, 14(2), 95-110.

17. Ward, A. F., Duke, K., Gneezy, A., & Bos, M. W. (2017). Brain drain: The mere presence of one's
own smartphone reduces available cognitive capacity. Journal of the Association for Consumer
Research, 2(2), 140-154.

267



