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Annotation This article discusses the development of speaking skills of young learners through

interactive activities in English language classes. Speaking is one of the most
important and, at the same time, one of the most challenging language skills for
children, as it requires vocabulary use, pronunciation, fluency, listening
comprehension, confidence, and the ability to respond in real time. The analysis
shows that interactive activities increase learners’ participation in the lesson, reduce
anxiety, create meaningful situations for communication, and help children use
English more naturally.
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Introduction

In modern English language teaching, the
ability to speak is regarded as a key indicator of
communicative competence. Learners are
expected not only to know grammar and
vocabulary, but also to use language for real
communication. This requirement is especially
important for young learners, because early
positive experience with oral communication
can influence their future motivation,
confidence, and language development
(Brewster, 2002).

Speaking is a complex skill. A learner
must understand the situation, choose suitable
words, pronounce them clearly, organize ideas,
listen to the partner, and respond
appropriately. For children, this process may be
difficult because their vocabulary is still limited
and they may be afraid of making mistakes.
Therefore, speaking instruction should be
organized in a supportive and enjoyable way
(Cameron, 2001).

Traditional teacher-centered lessons
often give children few opportunities to speak.
In such lessons, learners mainly repeat words,
answer closed questions, or memorize
dialogues. These activities may help them
remember forms, but they do not always
prepare them for spontaneous communication.
Communicative and task-based approaches
suggest that learners develop speaking more
effectively when they take part in meaningful
interaction and use language to complete real
or realistic tasks (Ellis, 2003).
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Interactive activities are useful because
they create situations where learners need to
speak, listen, ask questions, respond, and
cooperate. Games, role plays, storytelling, pair
work, information-gap tasks, songs, and drama
give children a reason to communicate and
make the learning process more natural. The
purpose of this article is to analyze the role of
interactive activities in developing speaking
skills of young learners and to suggest practical
ways of using them in English lessons.

Materials and Methods

This article uses a descriptive-analytical
research method. The material for analysis
consists of methodological works and research
literature related to teaching English to young
learners, speaking instruction, communicative
competence, task-based learning, and
interactive classroom activities. The main
sources include works by Brewster, Cameron,
Canale and Swain, Ellis, Harmer, Krashen,
Nunan, Pinter, Richards, Scott and Ytreberg,
Thornbury, Ur, Vygotsky, Willis, and Wright et
al. The selected sources were analyzed
according to three criteria: relevance to young
learners, relevance to oral communication, and
practical value for classroom teaching. The
analysis focused on the following questions:
what difficulties young learners face in
speaking English; what types of interactive
activities are most suitable for children; and
how teachers can create conditions for active
oral participation. The study does not present
experimental classroom data; instead, it
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summarizes and systematizes pedagogical
findings from the existing literature.

The development of speaking skills is
closely connected with the concept of
communicative competence. Canale and Swain
(1980) explain that successful communication
includes grammatical, sociolinguistic,
discourse, and strategic competences. This
means that learners need more than correct
grammar. They also need to know how to use
language appropriately, organize ideas, and
overcome communication problems.

Vygotsky's (1978) sociocultural theory is
also important for speaking instruction.
According to this theory, children learn through
social interaction with adults and peers. In
language classrooms, pair and group activities
create opportunities for learners to support
one another. When children work together,
stronger learners can help weaker learners, and
the teacher can provide scaffolding through
examples, prompts, gestures, and visual aids.

Krashen's (1982) affective filter
hypothesis emphasizes the role of emotions in
language acquisition. If learners feel anxious,
embarrassed, or afraid of mistakes, they may
avoid speaking. Young learners are particularly
sensitive to classroom atmosphere. For this
reason, games and playful activities are
valuable because they lower anxiety and allow
children to focus on meaning rather than on
errors.

Task-based language teaching also
supports speaking development. In a task-
based lesson, learners use language to achieve
a goal, such as finding information, solving a
problem, planning an event, or completing a
picture. This approach encourages meaningful
language use and helps learners develop
fluency through practice (Wright, 2006).

Results and Discussion

The analysis of the literature shows that
interactive  activities contribute to the
development of young learners’ speaking skills
in several important ways.

Interactive activities increase learner
talking time. In whole-class teacher-centered
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instruction, only one learner usually speaks at a
time, while the others listen passively. Pair and
group work allow many learners to speak at the
same time. This is especially important in large
classes, where individual speaking time is
limited (Pinter, 2017). For example, in a simple
“find someone who" activity, children ask
classmates questions such as “Do you like
apples?” or "Can you swim?” The activity
requires repeated use of target language, but it
remains meaningful because learners are
collecting real information. Such tasks help
children practice speaking without feeling that
they are being tested.

Many young learners are afraid of
speaking because they do not want to make
mistakes. Interactive activities reduce this fear
by making speaking playful and collaborative.
Games, songs, chants, and drama help learners
use English in a relaxed environment. When the
focus is on completing a game or acting out a
role, children are less worried about grammar
and more willing to communicate (Brewster,
2002).

Teachers should respond to mistakes
carefully. Immediate correction during every
utterance may interrupt fluency and discourage
learners. A more effective strategy is delayed
correction, where the teacher notes common
mistakes and discusses them after the activity.
This helps maintain confidence while still
supporting accuracy (Harmer, 2007).

Children speak more actively when the
activity has a clear purpose. Role plays are
useful because they imitate real-life situations,
such as shopping, asking for directions,
ordering food, visiting a doctor, or inviting a
friend. These situations help learners
understand why they need English and how
language functions in daily life (Brewster,
2002).

Information-gap tasks are also effective.
In these tasks, learners have different pieces of
information and must speak to complete the
task. For example, one learner has a picture and
another learner asks questions to draw it.
Because the communication is necessary for
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task completion, learners produce more natural
and spontaneous speech (Nunan, 2004).

Young learners benefit from repetition,
but repetition should not be mechanical.
Interactive activities allow children to repeat
useful language patterns with small changes.
For example, in a classroom survey, learners
may repeat "What is your favorite..?” many
times, but each answer is different. This type of
repetition supports fluency and automaticity
(Richards, 2008).

Songs and chants can also support
speaking skills by developing rhythm,
pronunciation, and intonation. However, to
develop  speaking rather than  only
memorization, teachers should ask learners to
change words, add new lines, or use the
language from the song in a short dialogue
(Brewster, 2002).

Young learners usually enjoy stories,
fantasy, and pretend play. Storytelling activities
help them organize ideas, use vocabulary in
context, and speak creatively. Picture
sequences, story cards, puppets, and
unfinished stories can encourage children to
predict, describe, and continue a story in their
own words (Cameron, 2001).

Drama and role play are especially
valuable because they combine language with
movement, emotion, facial expression, and
voice. This multimodal nature suits the
developmental needs of children and makes
English more memorable. It also gives shy
learners a chance to speak through a role rather
than as themselves (Scott, 1990).

Practical recommendations

First, teachers should include short
speaking activities in every lesson. Even two or
three minutes of pair work can help learners
become more confident speakers. Regular
practice is more effective than occasional long
speaking tasks.

Second, teachers should provide
language support before asking children to
speak. Useful support may include word banks,
sentence starters, pictures, gestures, model
dialogues, and examples on the board. Such
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scaffolding helps learners participate even
when their language level is limited (Vygotsky,

1978).

Third, activities should be age-
appropriate and concrete. Young learners
understand language better when it is

connected with pictures, objects, actions, and
familiar situations. Abstract discussion topics
should be avoided or simplified (Cameron,
2001).

Fourth, the classroom atmosphere
should be positive and supportive. Teachers
should praise effort, encourage risk-taking, and
show that mistakes are a normal part of
learning. This is essential for lowering anxiety
and increasing willingness to communicate
(Krashen, 1982).

Finally, speaking assessment should
focus not only on grammatical accuracy but
also on fluency, participation, clarity,
interaction, and ability to communicate
meaning. Simple observation checklists can be
used during pair work, role plays, and group
activities.

Conclusion

Developing speaking skills of young
learners is an important goal of English
language teaching. Children need
opportunities to use English actively,
confidently, and meaningfully. The analysis
shows that interactive activities such as games,
role plays, storytelling, pair work, group work,
songs, drama, and information-gap tasks
create  favorable conditions for  oral
communication.

Interactive  activities help learners
participate more actively, reduce speaking
anxiety, develop fluency, and use language in
realistic ~ contexts. They also support
cooperation, imagination, and motivation.
However, their effectiveness depends on
careful teacher planning, suitable language
support, positive classroom atmosphere, and
age-appropriate materials.

Therefore, interactive activities should be
used systematically in young learner
classrooms. They should not be treated as extra
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entertainment, but as an essential part of preparing learners for real-life English
developing communicative competence and communication.
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