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Annotation This article examines sociolinguistic competence as an essential component of

communicative competence and clarifies its content, structural components, and the
principal factors influencing its development in foreign language learning.
Sociolinguistic competence (s interpreted as the learner’s ability to select and use
linguistic forms appropriately in accordance with social context, interlocutors’ status
and roles, communicative purpose, degree of formality, cultural norms, and accepted
patterns of interaction. The study synthesizes major theoretical approaches in
sociolinguistics, communicative competence, pragmatics, and foreign language
methodology. Particular attention is paid to social-contextual awareness, register
and style selection, politeness and speech etiquette, sociocultural knowledge,
interpretation of social meanings, and sensitivity to language variation. The article
also considers linguistic, sociocultural, educational, interactional, and psychological
factors that shape the development of this competence. The findings emphasize the
importance of contextualized communication, intercultural comparison, authentic
language input, reflective activities, and systematic practice in English language
education in diverse real-life communication settings.
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Sotsiolingvistik kompetensiya: Baxramova Diyora Sanjar qizi
mazmuni, tarkibiy komponentlari diyorabahramova7@gmatl.com

... L L. Ingliz tili o'qituvchisi,
va uni rivojlantirish omillari Qorako'l maktabi
Annotatsiya Ushbu magqolada sotsiolingvistik kompetensiya kommunikativ kompetensiyaning

muhim tarkibiy qismi sifatida tahlil qilinib, uning mazmuni, tarkibiy komponentlari
hamda chet tilini o’rganish jarayonida rivojlanishiga ta'sir etuvchi asosiy omillar
yoritiladi. Sotsiolingvistik kompetensiya til o’rganuvchining ijtimoiy kontekst,
suhbatdoshlarning maqomi va rollari, kommunikativ magsad, rasmiylik darajasi,
madaniy me’yorlar hamda muloqotda qabul gqilingan nutqiy xulg shakllariga
muvofiq til vositalarini tanlash va qo'llash qobiliyati sifatida talgin etiladi
Tadgigotda sotsiolingvistika, kommunikativ kompetensiya, pragmatika va chet til
o'qitish metodikasiga oid nazariy qarashlar umumlashtiriladi. ljtimoiy kontekstni
anglash, registr va uslubni tanlash, xushmuomalalik va nutq etiketi, sotsiomadaniy
bilim, yjtimoty ma’nolarni talqin qilish hamda til variativligini sezish masalalariga
alohida e'tibor garatiladi. Shuningdek, ushbu kompetensiyaning rivojlanishiga ta’sir
qgiluvchi lingvistik, sotsiomadantiy, ta'limiy, interaktiv va psixologik omillar ko'’rib
chigiladi. Natijalar ingliz tilini o'qitishda kontekstual muloqgot, madaniyatlararo
qiyoslash, autentik til materiali, reflektiv faoliyat va tizimli amaliyotning ahamiyatini
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asoslaydi. Bunday yondashuv o‘quvchilarning nafagat grammatik jihatdan to'g'ri,
balki turli ijtimoiy vaziyatlarga mos, madaniy jihatdan sezgir va kommunikativ
magsadga muvofiq nutq yaratish qobiliyatini rivojlantirishga xizmat qiladi.

Kalit so’zlar Sotsiolingvistik kompetensiya, kommunikativ kompetensiya, ijtimoiy kontekst,
sotsiomadaniy me'yorlar, til variativligi, chet tilini o’rganish

CoumnonuHrencTuyeckKas Baxpamosa finépa CaHxxap kusu
KOMNeTeHLMA: eé copepraHue, diyorabahramova7@gmail.com

[penodasamenb aHaULICKO20 A3bIKA,
CTPYKTYpPHble KOMMOHEHTbI 1 Qorako'l School

dakTopbl pa3BuTUA

AHHOTauus B cmamee coyuonuHzeucmuYeckas KoMnemeHyus paccmampueaemcs Kak
8AXHbIU KOMNOHEHM KOMMYHUKamueHolU KomMnemeHyuu, pdackpeliearomcs eé
codepxxaHue, cmpykmypHbsle KOMNOHeHMb! U OCHOBHble ¢hakmopel, e/uAwUe Ha
eé passumue 8 npoyecce usydeHus UHOCMPAHHO20 A3bIKA.
CoyuonuHesucmuyYeckass  KoMnemeHyuss — NoHUMaemcss Kak  chocobHocme
obyuaroujecocs  8blbupame U UCNO/JIL30BAMb  A3blKOBble  cpedcmed 8
coomeemcmauu €  COYUA/IbHLIM ~ KOHMEKCMOM, —CmamycoMm U  poasMu
cobece0HUKO8,  KOMMYHUKamMueHoU  ye/blo, cmeneHbto  0guyuanreHocmu,
KyJIMmypHbIMU HOPMAamMu U NPUHAMbIMU MOOeNIMU  pe4ego2o nogedeHus. B
uccredosaHuu  obobuwjaromeca  meopemudeckue  nodxodel 8  obsacmu
COYUOMUH2BUCMUKU, — KOMMYHUKaGmMueHol  KoMnemeHyuu, —npazmamuku U
MemoOuku npenodasaHus UHOCMPAHHbIX A3blkos. Ocoboe sHUMaHue ydensemcs
NOHUMGAHUK COYUA/IbHO20 KOHMeKkcma, 8elbopy peaucmpa u cmuJis, 8exausocmu
U pedesoMy 3mukemy, COYUOKYJIbMypHbIM 3HAHUSM, UHMepnpemayuu
COYUANbHbIX 3HAa4YeHUl U 4yscmaumesbHOCMU K A3blKO8OU 8apuamugHOCMU.
Paccmampusaromcs makxxe JlUHeBUCMUYecKUe, COYUOKYIbmypHsle,
obpasosamesioHble, UHMeEPAKMUBHbIe U ncuxosaozudeckue akmopel pazsumus
daHHoU KoMnemeHyuu. Pe3ynemamei nodyépkusarom 3Ha4yeHue
KOHMeKCMyaausuposaHHo20  0buwjeHUs,  MeXKy/bmypHO20  CONOCMas/ieHus,
aymeHMuUYHoO20 A3bIK08020 Mamepuana, pegaekcusHol OesamesbHoCMu U
cucmemamudyeckoli Npakmuku npu oby4eHuu aHa/iulickoMy A3elky. Takol nodxod
cnocobcmsyem ¢gopmuposaHuro y obydarouyuxcs cnocobHocmu He MmOoJIbKO
2pamMmamuyecku npasusibHo, HO U COYUANbHO YMECMHO, Ky/1bmMypHO OCO3HAHHO U
KOMMYHUKGMUBHO (e/1ecoobpasHo ucnos1b308ame aH2Aulickuli i3elK 8 pas/IuYHbIX
cumyayusx obuyeHus.

KnroueBbie CoyuonuHzeucmuyeckas KoMnemeHUus, KOMMYHUKAMUBHAA KOMNhemeHyus,
c/oBa CoyUabHLIU KOHMeKCM, COYUOKYIbMmypHble HOPMbI, A3bIKO8as 8apuamueHOCMe,
obyuyeHue UHOCMPAHHOMY A3bIKY
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Introduction

In  contemporary foreign language
education, successful communication s
determined not only by grammatical accuracy
and lexical knowledge but also by the ability to
use language appropriately in different social
situations. Speakers need to consider the status
and roles of interlocutors, social distance,
communicative purpose, level of formality, and
culturally accepted norms of interaction. The
ability to make linguistic choices in accordance
with these conditions is generally defined as
sociolinguistic competence.

The theoretical foundations of this
concept are closely associated with Hymes's
understanding of communicative competence.
Hymes argued that knowledge of a language
includes not only grammatical rules but also an
understanding of when and how particular
linguistic forms can be appropriately used
within a speech community (Hymes, 1972). This
approach shifted attention from language as an
abstract grammatical system to language as a
socially conditioned means of communication.
Later, Canale and Swain identified
sociolinguistic competence as an essential
component of communicative competence and
related it to the sociocultural rules governing
language use (Canale & Swain, 1980).

The importance of sociolinguistic
competence is especially evident in foreign
language learning because a grammatically
correct utterance may still be inappropriate in
a particular communicative situation. Learners
therefore need to understand how linguistic
choices change according to social
relationships, register, politeness conventions,

and cultural expectations. The Common
European Framework of Reference for
Languages also recognizes sociolinguistic

appropriateness as an important element of
communicative language competence (Council
of Europe, 2020).

This issue is particularly relevant to
English language teaching in Uzbekistan, where
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learners interpret English communication
through  sociocultural  patterns  already
developed in their native language. Uzbek
communicative behaviour is also influenced by
age, status, interpersonal relations, respect, and
established speech conventions (Mo’'minoy,
2000). These features may affect learners’
selection and interpretation of English
expressions.

Therefore, the aim of this study is to
clarify the content of sociolinguistic
competence, identify its major structural
components, and determine the principal
factors influencing its development in foreign
language education. The study also considers
how these theoretical findings can be applied
to English language teaching in the Uzbek
educational context.

Literature review

The  concept of  sociolinguistic
competence developed within  broader
theories of communicative competence.
Hymes first emphasized that linguistic

competence alone cannot explain successful
communication, since speakers also need
knowledge of socially appropriate language
behaviour (Hymes, 1972). Building on this idea,
Canale and Swain included sociolinguistic
competence in their model of communicative
competence and defined it through
sociocultural rules of language use (Canale &
Swain, 1980). Canale later distinguished
grammatical, sociolinguistic, discourse, and
strategic competences as mutually related
dimensions of communication (Canale, 1983).

Bachman placed sociolinguistic
competence within pragmatic competence and
associated successful language use with the
relationship  between linguistic ~ forms,
communicative intentions, and contextual
conditions (Bachman, 1990). Similarly, Celce-
Murcia, Doérnyei, and Thurrell emphasized
sociocultural competence, including
knowledge of participants, social conventions,
stylistic ~ appropriateness, and  cultural
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background (Celce-Murcia et al., 1995). These
models demonstrate that sociolinguistic
competence connects knowledge of linguistic
forms with the social circumstances in which
they are used.

From a sociolinguistic perspective,
language  varies according to  social
relationships, setting, status, communicative
purpose, and group membership. Holmes
notes that linguistic choices may indicate social
distance, solidarity, identity, and levels of
formality (Holmes, 2013). The CEFR similarly
connects sociolinguistic competence with
politeness  conventions, register,  social
relations, and socially marked language
variation (Council of Europe, 2020).

The cultural dimension of the
competence is also important. Byram argues
that intercultural communication involves the
ability to interpret cultural differences and
relate them to one's own communicative
experience (Byram, 1997). In the Uzbek context,
Iskandarova (1993) and Mo'minov (2000)
demonstrate that speech behaviour is
influenced by social roles, cultural norms, forms
of address, and interpersonal relations.

Uzbek foreign language methodology
also emphasizes  the communicative
orientation of language teaching. Hoshimov
and Yoqubov (2003) and Jalolov (2012) regard
meaningful speech activity as a central
condition for developing practical foreign
language ability. However, existing studies
discuss the linguistic, social, cultural, and
pedagogical aspects of  sociolinguistic
competence from different perspectives.
Therefore, there remains a need to systematize
its structural components and distinguish them
from the factors affecting its development.

Methodology

The present study adopts a qualitative
theoretical research design to examine
sociolinguistic competence, its structural
components, and the factors contributing to its
development in foreign language education.
The study is conceptual rather than
experimental and therefore does not involve
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participants, questionnaires, interviews, or
classroom intervention. Its primary purpose is
to develop a systematic interpretation of
sociolinguistic competence on the basis of
established  linguistic and  pedagogical
perspectives.

The methodological framework of the
research is interdisciplinary. Sociolinguistic
competence is examined at the intersection of
sociolinguistics, communicative
competence theory, pragmatics,
intercultural communication, and foreign
language teaching methodology. Such an
approach is necessary because socially
appropriate language use cannot be explained
exclusively through linguistic knowledge. It is
influenced by the social characteristics of
communication, cultural conventions,
interpersonal relationships, communicative
intentions, and educational conditions.

The study is based on fifteen scholarly
sources representing both international and
Uzbek academic perspectives. International
scholarship provides the theoretical
foundations for understanding communicative
competence, socially appropriate language
use, linguistic variation, politeness, and
intercultural interaction. Uzbek linguistic and
methodological studies make it possible to
consider these issues in relation to national
communicative conventions and the context of
foreign language education in Uzbekistan.
Combining these two perspectives allows
sociolinguistic competence to be considered
both as a general theoretical construct and as a
practically relevant competence for English
language learners in the local educational
environment.

Within ~ the study, sociolinguistic
competence is approached as a
multidimensional ability connecting linguistic
knowledge with the social and cultural
conditions of communication. Particular
attention is directed toward three interrelated

aspects: the content of sociolinguistic
competence, its  internal  structural
components, and the conditions that
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support its development. This distinction
provides the conceptual foundation for
separating what constitutes the competence
itself from the factors that influence its
formation.

The selected methodological framework
therefore enables the study to approach
sociolinguistic = competence  systematically
while maintaining a clear connection between
linguistic theory and foreign language
education. The procedures used for selecting
the sources, extracting relevant information,
organizing the data, and establishing analytical
categories are described separately in the
following section.

Data collection and Analysis

The data for the study were derived from
fifteen scholarly sources selected through a
criterion-based purposive procedure. The
selection was not intended to constitute an
exhaustive systematic review; rather, it aimed to
construct a theoretically representative corpus
capable of explaining the conceptual content
of sociolinguistic competence and the
conditions influencing its development in
foreign language education. Accordingly, the
sources were chosen on the basis of their direct
relevance to communicative competence,
sociolinguistics, pragmatics, intercultural
communication, language variation, speech
behaviour, and foreign language teaching
methodology.

The corpus included both foundational
international studies and works representing
the Uzbek linguistic and methodological
tradition. International sources were included
to establish the theoretical development of
sociolinguistic competence and its relationship
with communicative appropriateness, register,
politeness, social context, and intercultural
communication.  Uzbek  sources  were
incorporated to contextualize these theoretical
positions within national patterns of speech
behaviour, sociocultural norms, and foreign
language education. This combination made it
possible to avoid treating sociolinguistic
competence solely as an abstract universal
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construct and to consider its relevance to the
educational environment of Uzbekistan.

The unit of analysis was not the source
as a whole, but the conceptual statements
within each source that described the nature,
structure, functioning, or development of
sociolinguistic competence. For each source,
attention was directed to several analytical
indicators: the definition of competence, the
role assigned to social context, the treatment of
register and stylistic choice, politeness and
speech etiquette, sociocultural knowledge,
linguistic variation, contextual interpretation,
and pedagogical conditions associated with
competence development.

The analysis was conducted in three
consecutive stages. At the first stage,
conceptually  relevant statements were
extracted and organized according to their
semantic function. At the second stage,
recurrent and conceptually overlapping
features were compared across the sources and
grouped into broader thematic categories. At
the third stage, the identified categories were
differentiated according to whether they
described the internal structure of
sociolinguistic competence or the conditions
supporting its development.

Particular  attention was paid to
maintaining this distinction. Characteristics
such as awareness of social context, register
choice, politeness, sociocultural knowledge,
sensitivity to variation, and contextual
adaptation were treated as elements of the
competence itself. In contrast, linguistic
repertoire,  exposure  to  sociocultural
information, instructional design,
communicative practice, and learner-related
psychological conditions were interpreted as
developmental factors.

The final stage involved theoretical
synthesis of the resulting categories.
Categories were retained only when they were
supported by more than one conceptual
perspective or demonstrated a clear functional
relationship with socially appropriate language
use. This procedure provided a consistent



/The Lingua Spectrum
Cogilo, ergo sum

analytical  basis for the  subsequent
interpretation of the structural components of
sociolinguistic competence and the factors
affecting its development.

Results and Discussion

The analysis of the selected sources
demonstrates that sociolinguistic competence
should be understood as a multidimensional
ability that regulates the relationship between
linguistic form and the social conditions of
communication. Although different scholars
use partially different terminology, their
approaches converge on a common principle:
successful communication depends not only on
grammatical correctness but also on the
appropriateness of linguistic choices to the
participants, setting, communicative purpose,
and sociocultural expectations. This position is
consistent with Hymes's understanding of
communicative appropriateness and with the
subsequent models developed by Canale and
Swain and Bachman (Hymes, 1972; Canale &
Swain, 1980; Bachman, 1990).

As a result of the conceptual analysis, six
interrelated structural components of
sociolinguistic competence were identified. The
first is social-contextual awareness, which
involves the ability to recognize the social roles
and status of interlocutors, interpersonal
distance, communicative setting, and level of
formality. This component provides the
contextual basis for subsequent linguistic
decisions. The second component, register
and stylistic appropriateness, refers to the
ability to select linguistic forms that correspond
to formal, informal, academic, professional, or
everyday communication. The findings support
the view that knowledge of linguistic
alternatives becomes communicatively
meaningful only when learners understand the
conditions under which those alternatives are
appropriate (Canale, 1983; Council of Europe,
2020).

The third component is politeness and
speech etiquette, which includes socially
regulated ways of performing requests,
apologies, refusals, greetings, disagreement,
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gratitude, and forms of address. This dimension
is particularly sensitive to differences in social
distance and status. Brown and Levinson's
politeness theory confirms that speakers adjust
linguistic strategies in accordance with
interpersonal relations and the potential social
effect of an utterance (Brown & Levinson,
1987). In the Uzbek communicative context,
similar dependence on age, status, respect, and
social relationships has been emphasized in
studies of national speech behaviour
(Iskandarova, 1993; Mo'minov, 2000).

The fourth component is sociocultural
and intercultural knowledge. The findings
indicate that socially appropriate
communication requires learners to interpret
linguistic behaviour within a cultural framework
rather than rely exclusively on literal
equivalence. Byram’s concept of intercultural
communicative competence is relevant in this
respect because it stresses the ability to
interpret and relate different cultural
perspectives (Byram, 1997). For Uzbek learners
of  English, this implies  comparing
communicative conventions in both languages
and recognizing that equivalent intentions may
be expressed through different linguistic and
behavioural norms.

The fifth component, sensitivity to
linguistic variation, reflects awareness that
language varies according to region, age, social
group, occupation, communicative domain,
and degree of formality. Holmes (2013) and
Wardhaugh and Fuller (2015) show that such
variation carries social meaning and constitutes
a normal feature of language use. Therefore,
sociolinguistic competence should not be
reduced to mastery of a single standardized
model of English.

The sixth component is contextual
interpretation and communicative
adaptation. This involves interpreting the
social meaning of an utterance and modifying

one's linguistic  behaviour when the
communicative  situation  changes.  This
component is closely connected with
pragmatic interpretation, since meaning
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depends on the relationship between linguistic
form, communicative intention, and context
(Safarov, 2008).

The analysis also identified five groups
of developmental factors: linguistic,
sociocultural, educational, interactional, and
psychological. Linguistic factors concern the
availability of lexical and grammatical
alternatives that enable learners to vary their
speech according to context. Sociocultural
factors include knowledge of cultural
conventions and  social  relationships.
Educational factors involve teaching materials,
task design, teacher guidance, feedback, and
assessment. Interactional factors refer to
opportunities to participate in authentic or
simulated communication, while psychological
factors include confidence, willingness to
communicate, and readiness to adapt one's
speech.

These findings are consistent with the
communicative orientation of foreign language
methodology developed in Uzbek scholarship,
where meaningful speech activity and
practical language use are treated as central
conditions of language learning (Hoshimov &
Yoqubov, 2003; Jalolov, 2012). However, the
present analysis extends this perspective by
showing that communicative practice should
explicitly incorporate social context, register,
politeness, cultural comparison, and language
variation.

Thus, the results suggest that
sociolinguistic competence develops most
effectively when learners repeatedly engage in
a sequence of context recognition, social
interpretation, linguistic selection,
communicative performance, feedback, and
reflection. Such an approach transforms
sociolinguistic  knowledge from  passive
awareness into practical communicative ability
and provides a stronger basis for socially
appropriate English language use in the Uzbek
educational context.

Conclusion

Sociolinguistic competence constitutes
an essential dimension of communicative
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competence because it enables language users
to connect linguistic knowledge with the social
and cultural conditions of communication. The
present study has shown that effective foreign
language use depends not only on
grammatical accuracy and lexical range but
also on the ability to select linguistic forms that
correspond to the status of interlocutors, social
distance, communicative purpose, degree of
formality, and culturally established norms.

The analysis made it possible to
systematize sociolinguistic competence into six
interrelated structural components: social-
contextual awareness, register and stylistic
appropriateness, politeness and speech
etiquette, sociocultural and intercultural
knowledge, sensitivity to linguistic
variation, and contextual interpretation
with communicative adaptation. These
components should be regarded as mutually
dependent elements of a single competence
rather than as isolated abilities.

The study also identified five major
groups of factors influencing the development
of sociolinguistic competence: linguistic,
sociocultural, educational, interactional,
and psychological factors. Their
interrelationship demonstrates that
sociolinguistic =~ competence  cannot  be
developed effectively through the teaching of
grammar and vocabulary alone. Learners
require varied language input, awareness of
sociocultural conventions, opportunities for
meaningful interaction, appropriate
pedagogical support, and sufficient confidence
to adapt their language behaviour to changing
communicative conditions.

For English language education in
Uzbekistan, the findings are particularly
relevant because learners interpret target-
language communication through
communicative norms already established in
their  native  sociocultural  environment.
Therefore, the development of sociolinguistic
competence should include comparison of
Uzbek and English communicative

conventions, attention to register and
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politeness, contextualized communicative
tasks, and reflection on socially appropriate
language use.

Overall, the study confirms that
sociolinguistic competence should be treated
as a systematic and teachable component of
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1. Bachman, L. F. (1990). Fundamental considerations in language testing. Oxford University

Press.

2. Brown, P, & Levinson, S. C. (1987). Politeness: Some universals in language usage.

Cambridge University Press.

3. Byram, M. (1997). Teaching and assessing intercultural communicative competence.

Multilingual Matters.

4. Canale, M. (1983). From communicative competence to communicative language
pedagogy. In J. C. Richards & R. W. Schmidt (Eds.), Language and communication. 2-27.

Longman.

5. Canale, M., & Swain, M. (1980). Theoretical bases of communicative approaches to second

language teaching and

testing.

Applied Linguistics, 1(1), 1-47.

6. Celce-Murcia, M., Doérnyei, Z., & Thurrell, S. (1995). Communicative competence: A
pedagogically motivated model with content specifications. Issues in Applied Linguistics,

6(2), 5-35.

7. Council of Europe. (2020). Common European Framework of Reference for Languages:
Learning, teaching, assessment—Companion volume. Council of Europe Publishing.

8. Holmes, J. (2013). An introduction to sociolinguistics (4th ed.). Routledge.

9. Hoshimov, O'. H., & Yoqubov, I. (2003). Ingliz tili o’qitish metodikasi. Sharq.

. Hymes, D. H. (1972). On communicative competence. In J. B. Pride & J. Holmes (Eds.),

Sociolinguistics: Selected readings (pp. 269-293). Penguin.
11. Iskandarova, Sh. M. (1993). Ozbek nutq odatining mulogot shakllari [Candidate of

Philological Sciences dissertation abstract].
Jalolov, J. J. (2012). Chet til o'qitish metodikasi (2nd ed.). O'qgituvchi.
Mo'minov, S. M. (2000). O’zbek mulogot xulgining ijtimoiy-lisoniy xususiyatlari [Doctor of

12.
13.

Philological Sciences dissertation abstract]. O'zbekiston Respublikasi Fanlar akademiyasi Til

va adabiyot instituti.
14.
15.
Blackwell.

75

Safarov, Sh. S. (2008). Pragmalingvistika. O'zbekiston Milliy ensiklopediyasi.
Wardhaugh, R., & Fuller, J. M. (2015). An introduction to sociolinguistics (7th ed.). Wiley


https://doi.org/10.1093/applin/I.1.1
https://doi.org/10.5070/L462005216

