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Sociolinguistic Factors Influencing Azadova Maftuna Bahodir qizi

. o ege azadovamaftuna3@gmail.com
English Language Acquisition English teacher
Among Secondary School Learners: Muhammad al-Khwarizmi Specialized School,
A Case Study of an IT-Specialized Urgench Branch

School in Urgench, Uzbekistan

Annotation Language diversity is growing in the secondary schools of Uzbekistan, but English
lessons are often planned in the same way for every student. This ignores the social
and language differences that learners bring to class and may lead to unequal
participation and unfair assessment. This qualitative case study is based on
classroom observation and reflection on the author’s own teaching during one school
term at an IT-specialized school in Urgench. The analysis showed that four connected
factors shape participation, even when students have the same English level: regional
background, family income, gender, and ethnic and language identity. Bilingual
students also switched between languages (code-switching) regularly. The study
suggests that classroom silence and code-switching should be seen as normal social
behavior, not as weaknesses. It offers practical strategies for similar mixed EFL
classes: differentiated instruction, scaffolding, and assessment that accepts
translanguaging. The author’s contribution is a first-hand record of these patterns
and teaching solutions based on the observations.

Keywords Sociolinguistics, EFL, code-switching, differentiated instruction, gender,
translanguaging

ljtimoiy-lingvistik omillarning o‘rta Azadova Maftuna Bahodir qizi
maktab o’quvchilari tomonidan azadovamaftuna3@gmail.com
. . Leye o 4 e . Ve Ingliz tili o’qituvchisi,
ingliz tilini o’zlashtirishiga ta’siri: Muhammad al-Xorazmiy nomidagi
Urganch shahridagi IT ixtisoslashtirilgan maktab Urganch filiali

ixtisoslashtirilgan maktabi misolida

Annotatsiya O’zbekiston o’rta maktablarida til xilma-xilligi ortib bormoqda, biroqg ingliz tili
darslari ko’pincha barcha o‘quvchilar uchun bir xil rejalashtiriladi. Bu o’‘quvchilar
sinfga olib keladigan ijtimoiy va til jihatidagi farglarni e'tiborsiz goldiradi hamda
sinfdagi ishtirokda tengsizlikka va baholashda adolatsizlikka olib kelishi mumkin.
Ushbu sifat tadgiqgoti (case-study) Urganch shahridagi IT ixtisoslashtirilgan
maktabda bir o’quv choragi davomida o'tkazilgan sinf kuzatuvlari va muallifning o’z
o’qitish amaliyotini tahlil qgilishga asoslangan. Tahlil natijasida o’quvchilarning
ingliz tili darajasi bir xil bo’lsa ham, sinfdagi ishtirokka to’rtta ozaro bog’lig omil
ta’sir gilishi aniglandi: hududiy kelib chigish, oilaning daromadi, jins (gender) hamda
etnik va til jihatidagi o'ziga xoslik. Ikki tilli o'quvchilar tillar orasida muntazam
almashinib turishi (kod almashtirish) ham kuzatildi. Tadqiqot sinfdagi jimlik va kod
almashtirishni kamchilik sifatida emas, balki oddiy ijtimoiy xatti-harakat sifatida
qarash kerakligini ko'rsatadi. U o’xshash aralash EFL sinflari uchun amaliy
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strategiyalarni taklif etadi: differensial ta’lim, skaffolding va translanguagingni
gabul giladigan baholash. Muallifning hissasi gonuniyatlarning bevosita kuzatuvga
asoslangan bayoni hamda kuzatuvlardan kelib chiggan pedagogik yechimlardan
(borat.

Kalit so’zlar Sotsiolingvistika, chet tili sifatida ingliz tili kod almashtirish, differensial ta’lim,
gender, translanguaging

BanaHme coumMoNMHIBUCTUUECKUX AsapoBa Ma¢tyHa baxoaup kusm
d tuna3 .

(I)aKTOpOB Ha u3yueHune azadovamadafi unav@gmat com

o Yuumeno aHenuticko2o A3bIKdAd,

AHIINUCKOTIO A3blKa yqal.U'MMVlCﬂ Cneb{UGﬂU3UpOGGHHGFI wkKoJs1ia umeHu

CcpeAHel LIKO/bI: Ha Npumepe Myxammada ans-Xopesmu,

IT-cneynannsnpoBaHHOW LLKObI Ypzenuckuil punian

B YpreHue, Y36ekncraH

AHHOTauus A3eikogoe pa3Hoobpasue 8 cpedHUX wKoaax Y3bekucmaHa NOCMOAHHO pacmém,
O00HAKO YpOKU AaH2/IUUCKO20 A3bIKA 4ACMO NJAGHUPYyromcs 0OUHAKogo O/ 8cex
yyawuxca. Takol nodxod He y4umeleaem COYUa/IbHble U f3blKO8ble pasauyus,
Komopble y4YeHUKU NpUHOCAM 8 KJAcc, U Moxem npusodume K HepasHOMY
ydacmuro U Hecnpased/usoMy  oyeHueaHuro.  [JlaHHoe  KavyecmeeHHoe
uccnedosaHue (ketic-cmaodu) 0OCHO8AHO Ha HabIrO0eHUU 3a ypOKaMu U OCMbICAeHUU
cobcmeeHHoU npenodasamesibCkol Npakmuku asmopa 8 medeHue 00HoU y4ebHou
yemesepmu 8 IT-cneyuanusupo8aHHoOU wikose 2opoda YpeeH4. AHaG/U3 NOKA3a,
Umo yyacmue 8 ypoke onpedesisrom Yemelpe 83aUMOCBA3AHHbIX hakmopa, daxe
ec/u ypo8eHb aH2/IULICKO20 Y yHaujuxcsa 00UHAKO8: pe2UuoHAIbHOe NPOUCXOXOeHUe,
Jdoxod ceMmbu, 2eHOep, 3MHUYECKas U fA3blkosas UOeHMuU4YHocMo. Jl8ysA3bidHble
ydawuecss makxe pezysisapHO nepeksiro4anuce Mexoy A3elkamu (nepeksirodyeHue
kodos). MccnedosaHue npedsnazaem paccMampusame MOJYAHUE HA ypoke U
nepekito4eHue k0008 Kak 0bbIYHoe coyuasbHoe nogedeHue, a He Kak HedoCmamku.
OHo npednazaem npakmud4eckue cmpameauu O/ CXOXUX pa3HOPOOHbIX K/1acCCo8
EFL:  OugdepeHyuposaHHoe obyyeHue, ckaggponduHz U  oyeHUBAHUE,
donyckaroujee mMpaHciuHeeu3M. Bknad asmopa cocmoum 8 onucaHuu 3mux
3aKoHOMepHocmeli Ha OCHO8e HenocpedCcmeeHHbIX HabsrodeHuli 8 kiaacce U 8
nedazo2auyeckux peuweHusx, 8biIMmeKarowux us smux Habao0eHud.

KnroueBble CoyuonuHesucmuka, aHeAulCKUU Kak UHOCMPAHHLIU, nepekayeHue Kodos,
cnoBa JuggepeHyuposaHHoe obyyeHue, ceHOep, MPAHCAUH28U3M

Introduction multicultural country, and people here speak
Language teachers need to understand not only Uzbek but also Karakalpak and
the social and language background of their Russian. English is taught and learnt as a
students. Uzbekistan is a multilingual and foreign language, and the languages students
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know are shaped by their ethnic background,
dialect, and family income. This means that
learning English is closely connected with
identity, language background, and access to
learning materials and resources. The problem
is getting more attention now, because
specialized schools are growing in number and
becoming more popular. They bring students
from different regions and social backgrounds
into one classroom. As a result, social and
language diversity has become an inseparable
part of everyday teaching, more than in
previous years.

This paper deals with a simple problem.
Standard English teaching methods pay little
attention to the differences in students’ social
and language backgrounds. In practice, this
may lead to unequal participation in class and
to unfair assessment results. The object of the
research is the process of teaching and learning
English in a mixed-language secondary school
classroom. The subject of the research is the
way region, family income, gender, and ethnic
language background affect how students take
part and use language in class.

The aim of this study is to find out which
social and language factors have the clearest
effect on how students work with English in one
Uzbek school, and to suggest teaching
strategies that fit this diversity. There are three
tasks: (1) to describe participation patterns by
region, family income, gender, and ethnic
background; (2) to look at code-switching
among bilingual students; and (3) to give
practical recommendations based on the
evidence. The novelty of the paper is that it
shows, through real classroom experience, how
these factors work together in one Uzbek
specialized school. Silence and code-switching
in class are treated here as normal social
language behavior. Teachers should plan
lessons with them in mind instead of trying to
correct them.

Literature review

Researchers have known for a long time
that social differences play an important role in
how students learn a second language. These
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differences, especially social class and regional
varieties, affect participation in class and how
much English learners hear and use (Mesthrie
etal., 2009). A clear example is the gap between
city and village students in their access to
English resources. Social class also shapes who
gets access to language learning (Wardhaugh
& Fuller, 2015). Students from different
economic backgrounds often receive very
different levels of individual attention before
they join the same class.

Code-switching is not treated as a
weakness. It can be seen as a sign of skill in
several languages and of a connection to a
culture (Deumert, 2011). So a habit that is
common in the classroom can become a
teaching resource and does not have to be
seen as an error. Studies also show that
translanguaging, which means using all the
languages a learner knows, helps bilingual
students understand more and feel more
confident in an intercultural class (Wang &
Shen, 2024).

Gender is another factor in second
language classes. Differences in how men and
women communicate are connected with the
wider expectations of society (Eckert, 2003;
Schilling, 2011). Teenagers learn ways of
speaking that match the gender roles
supported in their communities. A separate
“women’s language”, linked with lower social
power, has also been described (Cameron,
2005). This may explain why some girls,
especially those from villages, do not want to
speak in class even though their grammar is
equal to or better than the boys'. Ethnic and
language background also interact with these
patterns, so language level alone cannot
explain them (Fought, 2011).

In terms of teaching, fear of making
mistakes is one of the main reasons why
students stay silent in speaking classes,
particularly when their grammar is weak (Le et
al., 2024). This supports the use of scaffolding
and differentiated teaching. Fair teaching
should also accept language variety and
should not push one “standard” accent or



/The Lingua Spectrum
Cogito, ergo sum

variety on all students (Bayley & Villarreal, 2018;
Selvi, 2019).

Comparing these studies, one strength is
common: all of them see social variation in
language as systematic and not random. This is
a solid theoretical base for classroom research.
There is also a common weakness. Most of the
work is about general multilingual or
immigrant education, and only a little is about
a multilingual specialized school in a post-
Soviet Central Asian country. This study aims to
fill that gap. It gives a classroom-level,
evidence-based description of how these well-
known global patterns appear among
secondary school EFL learners in Uzbekistan.

Research methodology

This study uses a qualitative case-study
design, which is based on long-term classroom
observation and reflection on the researcher’s
own teaching. This method is common in
practitioner research in applied linguistics. The
researcher taught English four times a week,
with extra lessons during the week. The
participants were 8th-grade students of the
Muhammad al-Khwarizmi IT-specialized school
in Urgench, and the study lasted one school
term.

The students entered the school through
a competitive entrance exam in three subjects:
mathematics, IT, and English. They came from
different districts of Khorezm region. During
the study the class was at the CEFR B1 level.
Their knowledge of grammar was at a similar
level, but their speaking and pronunciation
skills were not equal.

Data were collected from three sources:
(a) direct observation of lessons and extra
sessions during the whole term; (b) informal
conversations with students about their
background, language use, and learning
preferences; and (c) results of the school's
assessment system. In this system, every term
includes two formative assessments (25% each)
and one summative assessment (50% of the
final grade). The analysis had three stages.
First, the observation notes were arranged
by date. Second, repeated patterns were coded
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by theme wunder four factors: regional
background, family income, gender, and
ethnicity. Two more themes were used as well:
the school environment and students’
expectations about using English in the future.
Third, the coded patterns were compared with
the theory in the literature review to see where
they matched and where the local context was
different.

Analysis and Results

Regional background

The 8th-grade students belonged to
different speech communities across Khorezm
region, so their language showed this variety,
mostly in the words they chose and in their
accents. Students from villages were less
enthusiastic about speaking activities in front
of the class, and they often felt less confident in
group speaking tasks. Students from Urgench,
on the other hand, were more active and
enjoyed speaking English regardless of their
proficiency level.

Socioeconomic background

Students from richer families had often
studied at private schools with smaller classes,
where teachers could give individual attention.
These students tended to be more
independent than their peers from state
schools. Students from state schools often
needed extra help to improve their speaking
skills and pronunciation, because state schools
have often paid more attention to grammar
than to these skills.

Gender

Girls usually performed better than boys
in writing and grammar accuracy. Boys,
however, were more ready to speak and to ask
questions in front of others. Girls often stayed
silent even when they had a question, and this
was more visible among girls from villages.

Ethnicity and home language

background

Although all the students were citizens of
Uzbekistan, their home language backgrounds
were quite different. Some of them had studied
at Russian-medium schools, while others had
studied only at Uzbek-medium schools. This
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difference led to frequent code-switching,
especially among bilingual students.

Institutional learning context and

anticipated use of English

The school provides four English lessons
a week, each 45 minutes long, and two extra
classes where students get more exposure in
order to improve their general English.
Communicative Language Teaching and the
Lexical Approach are mostly followed.
Students’ reasons for learning English are
closely connected with future goals such as
studying abroad, working internationally, or
taking exams like IELTS. However, village
students are more likely to have limited
opportunities to use English in the future, while
city students usually have more access to
international exchange programs.

Implications for teaching

Table 1 summarizes the four factors, the
patterns observed in class, and the strategies
suggested below. Taken together, the results

The Lingua Spectrum
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backgrounds. Differentiated instruction can
help. For example, teachers can offer extra
grammar support to those who need it and
give harder tasks to stronger students. In this
way the gaps left by earlier schooling are filled,
and expectations stay the same for every
group. Scaffolded speaking tasks, such as
sentence starters, can lower the hesitation of
village students and girls without pointing
them out in front of others. Mixed groups of
boys and girls balance louder students and give
quieter students more space to talk.
Assessment also needs to change. Rubrics
should reward clear, logical, and effective
communication in all four language skills, and
should not punish regional pronunciation or
code-switching. This is in line with
translanguaging-based assessment (Wang &
Shen, 2024). Finally, teachers can use culturally
relevant materials, for example bilingual
glossaries and texts that show different
varieties of English. Such materials build

show that one teaching approach for vocabulary and respect students’ language
everybody is unlikely to be fair in a class with backgrounds instead of erasing them (Selvi,
such  different language and  social 2019).
Factor Observed pattern Suggested strategy
Regional Village students were less confident in Scaffolded speaking tasks
background speaking tasks; city students were more active. | (sentence starters).

Family income

Students from richer families had earlier
individual attention; state-school students
needed help with speaking and pronunciation.

Differentiated grammar
and speaking support.

Gender
willing to speak.

Girls did better in writing and grammar but
stayed quiet more often; boys were more

Mixed groups of boys and
girls.

Ethnic and home
language
background

Russian-medium and Uzbek-medium school
backgrounds led to frequent code-switching.

Assessment that accepts
translanguaging; bilingual
materials.

Table 1. Social factors, observed patterns, and suggested strategies

Conclusion and Recommendations

This case study clearly shows that factors
such as regional background, income, gender,
and ethnic language identity affect English
learning even when students share a similar
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formal level. Because of these factors, teachers
need new approaches that go beyond the
standard, traditional methods of the past.

The following recommendations are
suggested for practice: (1) use differentiated
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grammar and speaking materials that give
extra support without lowering expectations
for any group; (2) form groups deliberately by
gender and family background in speaking
activities so that participation is shared more
evenly; (3) change assessment rubrics so that
they reward communication across languages
instead of punishing code-switching; and (4)
use materials from different cultures and
languages that respect students’ regional and
home-language backgrounds and do not try to
correct them.
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These recommendations can be used

directly in similar specialized schools in
Uzbekistan, where classes with mixed
regional and social backgrounds are

becoming more common. Further research
is needed. A study with several classes,
more students, and numerical data on
participation and achievement would show
how stable these patterns are in other
multilingual schools in Uzbekistan and would
make the evidence for the recommendations
stronger.
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