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Annotation: The article Humor as a Tool for Teaching Vocabulary to Teenagers: A Fun
Approach to Learning examines the impact of humor on vocabulary acquisition among teenagers
studying English. It highlights the challenges often faced with traditional teaching methods, which
frequently fail to engage teenage learners and lead to poor retention of new vocabulary. The study
investigates how the introduction of humor can create a more engaging learning environment and
improve vocabulary retention. The research includes teenagers aged 12—15, divided into two groups.
One group learns vocabulary through humor-based methods, using materials such as jokes and
humorous contexts, while the second group uses traditional methods focused on memorizing
definitions and repetitive exercises. Both groups take a vocabulary test designed to measure their
knowledge, with the results analyzed through a T-test to assess the differences in vocabulary
acquisition between the two approaches. The findings of this study reveal significant differences
between the two teaching methods. The humor-based group demonstrates improved vocabulary
retention and application compared to the group that used traditional methods. These differences
underscore the potential benefits of integrating humor into teaching strategies. The results suggest
that humor may enhance vocabulary learning by increasing engagement, reducing anxiety, and
improving memory retention among teenage learners. By exploring these differences, the study
provides valuable insights into how humor-based teaching can offer an alternative to traditional
methods, offering educators a more dynamic and effective approach to vocabulary instruction. This
research encourages further exploration of the impact of humor in language teaching and suggests
that incorporating humor into the classroom may be a key factor in improving the learning experience
for teenagers.
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V3bexckuii 2ocyoapcmeennviil yHusepcumem mMuposvix sA36lK08

Annomayua: B cmamve «IOmop kax umcmpymenm o00yueHUus JeKcuxke NoOpPOCMKOS:
yenekamenvhvlll N00X00 K U3YYEHUI0» PACCMAMPUBAEMC sl GUAHUE IOMOPA HA YCBOEHUE CLOBAPHO20
3anaca cpeou NoOpPOCMKO8, UYUAIOWUX AHeAUCKUL A3bIK. Ommeuaromcs mpyoHOCMU, 4acmo
8O3HUKAIOWUE NPU UCNOIb308AHUU MPAOUYUOHHBIX MeMO0008 NPenoodsanuis, Komopbsie HepeoKo He
CNOCOOHbL 3aUHMeEpPeco8ams NOOPOCMKO8 U NPUBOOSM K HUKOMY VPOBHIO 3ANOMUHAHUA HOBOU
nexcuku. HMccneoosanue HanpaeieHo HA BbIACHEHUE MO20, KAK UCHOIb308AHUE I0MOPA MOXNCEm
cnocobcmeosams co30anuio boee yaiekamenbHol y4eOHOU cpedbl U YIYHUUMb 3aNOMUHAHUE CI08.
B uccneoosanuu npunsnu yuacmue noopocmxu 6 gozpacme om 12 0o 15 nem, paszoenénnvle Ha dee
epynnol. OOHa epynna u3yuana JaeKCuky ¢ HOMOWbIO FOMOPUCMUYECKUX Memo008, UCNONb3Ys
Mamepuansbl ¢ WymKamu U 3a0a8HbIMU KOHMEKCMamil, moeod Kax 6mopas epynna 3aHumMdandch no
MPAOUYUOHHOU MemoouKe, OCHOBAHHOU HA 3ay4ueanuu onpedenenull u nosmopernuu. Qbe epynnvi
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APOWLIU Mecm HA 3HAHUe JIeKCUKU, pe3yibmamvl KOmopoz2o Obliu NpOAHATUZUPOBAHLL C
npumenenuem T-mecma O0nsi OYeHKU pa3iuduil 8 061A0eHUU CILOBAPHLIM 3ANACOM MeNCOY O8YMs
nooxoodamu. Pe3yriemamvl uUccie0068anus 6blAGUNU CYWECMBEHHbIe pA3TUYUsL MeHcOy O8YMs
memodamu obyuenus. I pynna, ucnonwb3oeasuidas oMoOpUCmMu4eckuil NOOX00, NPOOEMOHCMPUPOBALA
Oonee BblCOKUe NOKA3aMenU 3aNOMUHAHUS U NPUMEHEHUsl JIeKCUKU NO CPABHEHUI0 ¢ 2pYnnotl,
obyyaswencss MpaoUyuOHHbIM CROCOOOM. IOmu  paziuuusi NOOYEPKUBAIONM  NOMEHYUATbHbLE
npeumywecmea uHmezpayuu omopa 6 nedacozuveckue cmpameeuu. Ilonyuennvie OanHble
NO380JSIOM NPEONONOACUMD, YMO HIOMOP MONCEM CHOCOOCME068amyb OoNee YCHEeUHOMY YC8OCHUIO
CNI08 34 CUEéM NOBLIUEHUS BOBIEUEHHOCMU, CHUICEHUS. MPEBONCHOCMU U VIAVUULEHUS NAMAMU Y
noopocmio8. Mzyuenue s3mux pasnuyutl npedocmasisiem nedazoeam YeHHvle C8eOeHUsl 0 MoM, KaK
IOMOPUCTIUYECKUTE  NOOX00 MOJNCEm  CLYHCUMb  ATbMEPHAMUBON  MPAOUYUOHHBIM — Memooam,
npeonazas Oonee OUHAMUYHBIN U IheKmusHblll cnocob 0Oyuenus iekcuxe. Jlannoe ucciedosauue
nooyscoaem K OanibHeuueMy U3yyeHuro 6IUsHUsL I0Mopa 6 NPenoodasaHul UHOCMPAHHBIX A3bIKO8 U
npeononazaem, 4mo e20 UCHOIb308AHUE MONCEem CMAmb KIOUesblM (AKmopom 6 YiyuuleHuu
0bpazosamenvbHo20 npoyecca 07 LOOPOCHKOB.

Kniwouesvie cnoea: obyuenue na 0CHOGe 0OMOpA, 061A0EHUE CIOBAPHLIM 3ANACOM,
NOOPOCMKOBblE VUEHUKU, O0OVUeHUe AHSAULICKOMY S3bIKY, UHHOBAYUOHHbIE Memoobl 00yueHus,
MPAOUYUOHHbIE MEMOObl, S3bIKOBOE 00PA308aHUe
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Annotatsiya: “Yumor — o ‘smirlarga yangi so ‘zlarni o ‘rgatish vositasi sifatida: o ‘rganishga
qizigarli yondashuv” nomli maqola ingliz tilini o ‘rganayotgan o ‘smirlar orasida lug‘atni
o zlashtirishga yumorning ta’sirini o rganadi. U an’anaviy o ‘qitish uslublari bilan ko ‘p hollarda
duch kelinadigan muammolarni yoritadi, ya'ni bu usullar o ‘smir o ‘quvchilarni yetarlicha jalb qila
olmasligi va yangi so ‘zlarni yodda saqlab qolishda qiyinchilik tug ‘dirishi mumkin. Ushbu tadgiqot
yumor vositasini joriy etish orqali ta’lim muhitini ganday qilib yanada jalb qiluvchi qilish va
so ‘zlarni eslab qolishni yaxshilash mumkinligini o ‘rganadi. Tadgiqotda 12—15 yoshdagi o ‘smirlar
ishtirok etgan bo ‘lib, ular ikki guruhga bo ‘lingan. Birinchi guruh kulgili kontekstlar va hazillar kabi
materiallar asosida yumorga yo ‘naltirilgan metodlar orqali so ‘zlarni o ‘rganadi. Ikkinchi guruh esa
an’anaviy metodlardan foydalanadi, ya’ni ta’riflarni yodlash va takroriy mashqlar bajarish orqali
o ‘rganadi. Har ikki guruhga lug‘at bilimlarini o ‘Ichash uchun maxsus tuzilgan test beriladi va
natijalar ikkala yondashuv o ‘rtasidagi farqlarni baholash magsadida T-test yordamida tahlil
qilinadi. Tadgiqot natijalari ikki o ‘qitish metodlari o ‘rtasida sezilarli farqlar mavjudligini ko ‘rsatadi.
Yumorga asoslangan guruh an’anaviy metodlardan foydalangan guruhga nisbatan so ‘zlarni eslab
golish va ularni qo ‘llashda yaxshiroq natijalarni ko ‘rsatdi. Ushbu farqlar yumorni o ‘qitish
strategiyalariga integratsiya qilishning mumkin bo ‘Igan afzalliklarini ta’kidlaydi. Natijalar shuni
ko ‘rsatadiki, yumor o ‘smirlar orasida til o‘rganish jarayonmini jalb qiluvchi qilish, tashvishni
kamaytirish va xotirani mustahkamlash orqali lug‘at o ‘zlashtirishni kuchaytirishi mumkin. Ushbu
farqlarni o‘rganish orqali tadqiqot an’anaviy usullarga alternativ sifatida yumorga asoslangan
o ‘qitish yondashuvining imkoniyatlarini ochib beradi hamda o ‘qituvchilarga lug‘at o ‘rgatishda
vanada samarali va dinamik metodni taklif etadi. Ushbu ilmiy ish til o ‘rgatishda yumorning ta’sirini
vanada chuqurroq o ‘rganishga undaydi va sinfda yumordan foydalanish o ‘smirlar uchun ta’lim
Jjarayonini yaxshilovchi asosiy omil bo ‘lishi mumkinligini ko ‘rsatadi.
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Kalit so‘zlar: yumor asosidagi ta’lim, lug‘atni o ‘zlashtirish, o ‘smir o ‘quvchilar, ingliz tilini
o ‘rganish, innovatsion o ‘qitish strategiyalari, an’anaviy usullar, til o ‘gitish

BACKGROUND

A Fun Approach to Learning, explores the potential of humor as an innovative teaching
strategy to improve vocabulary acquisition among teenage learners. Vocabulary development is an
essential component of language learning, directly influencing communication skills, reading
comprehension, and academic performance. However, traditional teaching approaches often fail to
capture the interest of teenagers, leading to disengagement and limited retention of new vocabulary.
This study seeks to address this issue by investigating whether humor can effectively serve as a
pedagogical tool to enhance the vocabulary learning experience.

Several researchers have examined the role of humor in education and its impact on language
learning. Aria and Tracey (2003) highlighted that humor, when used strategically in vocabulary
instruction, can create a positive and engaging classroom environment. They found that students
exposed to humorous materials retained vocabulary more effectively than those taught using
conventional methods. Similarly, Azizinezhad and Hashem (2011) emphasized humor’s potential to
reduce learner anxiety and foster a relaxed and supportive learning atmosphere. They argued that
humor not only breaks the monotony of traditional instruction but also encouragesactive participation,
which is critical for language acquisition.

Building on these findings, Gelabi (2021) examined the relationship between a teacher’s sense
of humor and the vocabulary acquisition of English as a Foreign Language (EFL) learners. The study
revealed that humor significantly enhances student motivation andcreates a strong teacher-student
rapport, which in turn facilitates better learning outcomes. In a related study, Isagan, Enecito, Ungsod,
Nagal, and Biray (2023) identified humor as a key strategy in making language classrooms more
dynamic and engaging. Their research demonstrated that humor helps to sustain students’ attention
and reduces the cognitive load associated with learning new vocabulary. Lastly, Zhou, Mansor, Liu,
and Junhua (2024) conducted a systematic review of humor in English language teaching across Asia.
Their analysis showed that humor is particularly effective in improving learner motivation and
outcomes, especially when it aligns with cultural and contextual factors.

Despite these significant contributions, gaps remain in the current literature. While numerous
studies have explored humor’s general role in language teaching, few have focused specifically on its
application in teaching vocabulary to teenagers. Furthermore, comparative studies examining the
effectiveness of humor-based methods versus traditional teaching methods in vocabulary acquisition
are scarce. The teenage demographic, with its unique developmental and social characteristics,
presents distinct challenges and opportunities for educators. Addressing this gap, the present study
aims to provide empirical evidence on how humor-based teaching methods influence vocabulary
acquisition in this age group, as compared to traditional methods.

The importance of this topic lies not only in its practical implications for classroom teaching
but also in its potential contribution to the broader field of language education. Traditional vocabulary
instruction often relies on rote memorization and repetitive drills, which can be disengaging for
learners. Incorporating humor into teaching strategies offers a promising alternative that aligns with
modern pedagogical approaches emphasizing student-centered and active learning. By demonstrating
the effectiveness of humor as a teaching tool, this study could encourage educators to rethink their
instructional methods, making them more dynamic and engaging for teenage learners.

Furthermore, the findings of this study could have implications beyond vocabulary
instruction. Humor, as a versatile and culturally adaptive tool, may prove valuable in addressing other
aspects of language learning, such as grammar, pronunciation, and cultural competence. Additionally,
this research could inform teacher training programs, encouraging the integration of humor-based
strategies into professional development initiatives. In summary, this study seeks to bridge a critical
gap in the existing research by evaluating the comparative effectiveness of humor-based and
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traditional methods in teaching vocabulary to teenagers. Through this investigation, it aims to
contribute to the evolving field of language education and provide practical recommendations for
teachers and curriculum designers.

In order to meet the research objectives, the following question has been postulated: Is there
a significant difference in vocabulary acquisition between teenagers taught using a humor-based
method and those taught using a traditional method?

METHODS

Participants: The participants of this study were teenagers aged between 12 and 15, all of whom
were learning English as a second or foreign language. These adolescents were at an intermediate
level of English proficiency and had prior exposure to traditional vocabulary learning techniques,
such as rote memorization and practice through repetition. However, none of the participants had
experience with humor-based instructional strategies, making them ideal candidates for this research.
To ensure that all participants were at the same starting point in terms of their English proficiency, a
comprehensive diagnostic test was administered before the experiment began. This diagnostic test
evaluated proficiency across all four language skills — Listening, Reading, Speaking, and Writing —
as well as vocabulary knowledge. The results confirmed that all participants had successfully
completed the A2 proficiency level and were ready to advance to the B1 level. This step ensured the
homogeneity of the sample, minimizing potential confounding variables that could arise from
differences in language proficiency.
In total, the study involved approximately 30 participants, with an equal distribution across two
groups. Each group consisted of about 15 students. Participants were randomly assigned to either the
treatment group, which received humor-based instruction, or the comparison group, which was taught
using traditional methods. This randomization process further ensured that the groups were
comparable, thereby enhancing the validity of the study.
The table below provides a summary of the results from the diagnostic test. Each student was assessed
across five components — Vocabulary, Listening, Reading, Speaking, and Writing — with a maximum
possible score of 1 for each component, resulting in a total possible score of 5.

Student ID | Vocabulary | Listening | Reading | Speaking | Writing | Total
Score

Student 1 | 0.8 0.9 0.8 0.8 0.6 3.9
Student 2 | 0.8 0.6 0.9 0.7 1.0 4.0
Student 3 | 0.7 0.7 1.0 0.7 0.8 3.9
Student 4 | 0.8 0.8 0.6 0.8 0.6 3.6
Student 5 | 0.9 0.8 0.8 1.0 0.9 4.4
Student 6 | 0.8 0.9 0.7 0.8 0.7 3.9
Student 7 | 0.8 1.0 0.7 0.9 0.8 4.2
Student 8 | 0.7 0.9 0.7 0.9 0.9 4.1
Student 9 0.9 0.7 0.7 0.6 0.8 3.7
Student 10 | 0.6 0.7 0.8 0.7 0.8 3.6
Student 11 | 0.6 0.9 1.0 1.0 0.6 4.1
Student 12 | 0.7 0.8 0.9 0.8 0.6 3.8
Student 13 | 0.8 0.7 0.6 0.9 0.6 3.6
Student 14 | 0.6 0.6 1.0 1.0 0.6 3.8
Student 15 | 0.6 0.9 0.8 0.8 0.8 3.9
Student 16 | 0.6 0.7 0.9 0.8 0.9 3.9
Student 17 | 0.9 1.0 0.9 0.9 0.9 4.6
Student 18 | 0.8 0.9 0.8 0.9 0.8 4.2
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Student 19 | 1.0 0.6 0.7 0.7 0.8 3.8
Student 20 | 0.9 0.7 0.8 0.7 0.8 3.9
Student 21 | 0.9 0.8 0.8 0.7 1.0 4.2
Student 22 | 0.7 0.9 0.7 0.6 0.6 3.5
Student 23 | 0.8 0.9 0.9 0.7 0.7 4.0
Student 24 | 0.8 0.7 0.7 0.9 0.6 3.7
Student 25| 0.8 0.7 0.9 0.9 0.9 4.2
Student 26 | 1.0 0.8 0.9 0.9 0.9 4.5
Student 27 | 0.7 0.6 1.0 1.0 0.7 4.0
Student 28 | 0.7 0.7 0.8 1.0 0.7 3.9
Student 29 | 0.9 0.9 0.7 0.7 0.6 3.8
Student 30 | 0.7 0.6 0.8 0.7 0.6 34

Research design: This study examines whether there is a measurable and significant
difference in vocabulary acquisition among teenagers who are taught using a humor-based teaching
method compared to those who learn through a more traditional approach. The primary focus of this
research lies in analyzing two specific variables: the independent variable and the dependent variable.
The independent variable in this context is the teaching method, which is further divided into two
categories or levels: the humor-based approach and the traditional method. On the other hand, the
dependent variable is vocabulary acquisition, which is quantitatively measured through the
participants’ vocabulary test scores.

The independent variable is categorical in nature because it groups participants into two
distinct categories based on the teaching method they are exposed to. In contrast, the dependent
variable is continuous as it is determined by numerical test scores, allowing for precise measurement
and comparison of vocabulary learning outcomes between the two groups.

The experimental design employed in this study involves two carefully organized and distinct
groups of participants. The first group, referred to as the treatment group, is taught vocabulary using
humor-based methods. These methods are designed to make the learning process more engaging and
enjoyable for students by incorporating jokes, humorous sentences, and contexts that are intentionally
crafted to be amusing. The underlying goal of this approach is to create a relaxed and interactive
environment that facilitates better learning and retention of vocabulary.

The second group, known as the comparison group, is instructed using traditional vocabulary
teaching methods. These methods rely on more conventional techniques such as providing direct
definitions of words, using example sentences to illustrate their meanings, and reinforcing learning
through repetitive exercises. While effective to some extent, these methods lack the engaging and
entertaining elements that characterize the humor-based approach.

To analyze the outcomes of this experiment, the study will employ a statistical method known
as the independent samples T-test. This test is particularly well-suited for comparing the means of
two independent groups to determine whether there is a statistically significant difference between
them. Specifically, the T-test will be used to evaluate the mean vocabulary test scores of the
participants in the humor-based group and compare them to the mean scores of those in the traditional
teaching group.

By focusing on the mean scores obtained through standardized vocabulary tests, the study
aims to uncover whether the humor-based teaching method offers a distinct advantage in helping
students acquire and retain new vocabulary compared to traditional methods. This analysis will
provide valuable insights into the differences and effectiveness of integrating humor into teaching
practices and its potential to enhance learning outcomes in language education.

Scoring procedures: The scoring procedures for this study have been carefully designed to
ensure an accurate and detailed evaluation of students’ vocabulary knowledge. Each vocabulary test
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consists of five distinct tasks, each crafted to assess a different aspect of students’ ability to recall,
recognize, and apply new vocabulary words. These tasks include:

1. Sentence Completion: Students are required to complete sentences with appropriate vocabulary
words.

Multiple Choice: Students select the correct word from several options.

Matching Definitions: Students match words to their corresponding definitions.

Synonym Matching: Students identify synonyms for given words.

Context Usage: Students use vocabulary words appropriately within given contexts.

Each task comprises 10 sentences, and students earn 0.1 points for each correct response.
This scoring system ensures that each task contributes equally to the overall score, with a maximum
of 1 point per task. Consequently, the total possible score for the vocabulary test is 5 points, which
represents a perfect performance across all five tasks.

To maintain consistency and accuracy, the scoring of all tests will be conducted by a single
rater. This approach eliminates inter-rater variability, ensuring that all students’ performances are
evaluated using the same criteria and standards. The score range for the test spans from 0 points
(indicating no correct answers) to 5 points (indicating all answers are correct).

By adopting this well-structured scoring procedure, the study ensures a fair, precise, and
standardized measure of students’ vocabulary knowledge. This detailed methodology not only
provides a clear benchmark for assessing students’ abilities but also minimizes the potential for
subjective bias, making the results reliable and replicable.

Reliability: To ensure the reliability of the vocabulary test, a thorough evaluation of internal
consistency will be conducted using Cronbach’s alpha. Internal consistency is an essential metric that
examines how well the tasks within the test function together to measure the same construct —
specifically, students’ vocabulary retention and understanding. A high value for Cronbach’s alpha,
generally considered to be above 0.7, would indicate that the tasks are closely related and contribute
meaningfully to the overall assessment. This ensures that the test provides a cohesive and accurate
measure of the intended construct.

In addition to assessing internal consistency, reliability will also be evaluated through a test-
retest method. This involves administering the same test to a small subgroup of participants at two
different points in time. The degree of consistency between these two sets of results will provide
evidence for the stability and reliability of the test over time. If the scores remain consistent, this
would confirm that the test reliably measures students’ vocabulary knowledge and is not influenced
by external factors or random error.

Both of these measures — internal consistency and test-retest reliability — play a crucial role in
validating the reliability of the test. They ensure that any observed improvements in students’
performance (for example, between pre-test and post-test evaluations) reflect genuine learning
outcomes rather than being the result of inconsistencies or measurement errors.

The statistical calculations required to determine these reliability measures will be performed
using JASP software, which is recognized for its user-friendly interface and precision in handling
such analyses. By employing these robust reliability assessments, the study aims to provide
trustworthy and accurate data regarding students’ vocabulary acquisition.

RESULTS & DISCUSSION

The results of the independent t-test revealed a significant difference in vocabulary acquisition
scores between the humor-based group (M = Xhumor, SD = SDhumor) and the traditional method
group (M = Xtraditional, SD = SDtraditional), t (28) = 12.75, p < 0.001. These findings suggest that
students who learned vocabulary using humor-based methods performed significantly better than
those taught with traditional approaches.

This result aligns with prior research emphasizing the benefits of humor in reducing cognitive load
and increasing learner engagement (Azizinezhad & Hashem, 2011; Isagan et al., 2023). The humor-

bl
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based group demonstrated higher retention and application of vocabulary, likely due to the relaxed
and interactive learning environment.
In practical terms, these findings highlight the need to integrate humor as a teaching strategy in
language classrooms, particularly for teenage learners. Future studies could explore whether these
effects persist over longer periods or across other language learning components, such as grammar or
pronunciation.

Table 1

Descriptive Statistics

Score

Humor-Based  Traditional

Valid 15 15
Missing 0 0
Mean 4.260 2.627
Std. Deviation ~ 0.304 0.392
Minimum 3.900 2.000
Maximum 4.700 3.300
Table 2
Independent Samples T-Test
t df p Cohen’sd  SE Cohen’s d
Score  12.752 28 <.001 4.656 0.925

Note. Student’s t-test.

Table 3
Assumption Checks

Test of Normality (Shapiro-Wilk)

A\ p
Score Humor-Based 0.843 0.014
Traditional 0.970 0.858

Note. Significant results suggest a deviation from normality.

Test of Equality of Variances (Brown-Forsythe)
F dfi df p

Score 0.718 1 28 0.404

The humor-based group demonstrated a significantly higher mean score (M =4.26, SD = 0.30)
compared to the traditional group (M = 2.63, SD = 0.39), t(28) = 12.75, p < 0.001. The effect size
(Cohen’s d = 4.66) indicates a substantial practical significance of humor-based methods over
traditional approaches in vocabulary acquisition.
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These results align with previous findings, such as those by Aria and Tracey (2003), who
emphasized humor’s role in creating a positive classroom environment. The humor-based approach
likely contributed to higher retention and better engagement among students.

The research question posed in this study was: Is there a significant difference in vocabulary
acquisition between teenagers taught using a humor-based method and those taught using a traditional
method? Based on the results, the answer is unequivocally yes. The humor-based teaching method
significantly outperformed the traditional method, with participants in the humor-based group
achieving a higher mean score of 4.26 compared to the traditional group’s 2.63. The difference was
found to be statistically significant (t = 12.75, p <0.001), and the large effect size (Cohen’s d = 4.66)
further underscores the practical significance of this result.

Several factors likely contributed to the observed difference in performance between the two
groups:

1. Increased Engagement: Humor has a well-documented ability to capture and hold attention,
particularly in educational settings. By introducing humor into vocabulary instruction, students were
more engaged and motivated, which likely contributed to better retention and application of new
vocabulary. This increased engagement is especially important for teenagers, who may otherwise
become disengaged with traditional learning methods.

2. Reduction in Anxiety: Humor has been shown to reduce learner anxiety and create a more
relaxed learning environment. When students feel less anxious, they are more likely to take risks in
using new vocabulary, facilitating language acquisition. This reduction in stress may have allowed
the humor-based group to perform better on the vocabulary tests.

3. Enhanced Memory and Retention: Studies suggest that humorous content is more memorable
than non-humorous material. The humor-based activities likely made vocabulary learning more
enjoyable and easier to recall, leading to better results in both vocabulary recognition and production.

4. Fostering Social Interaction: Humor can also promote social interaction among students,
which can enhance learning through peer discussions and collaborative activities. These interactions
may have further reinforced the vocabulary learned in the humor-based group.

In conclusion, the results strongly support the effectiveness of humor-based methods in
enhancing vocabulary acquisition among teenagers. This study not only highlights the practical
benefits of incorporating humor into language teaching but also suggests that humor can be an
effective tool for engaging students, reducing anxiety, and improving learning outcomes. Future
research may explore other aspects of language learning, such as grammar or pronunciation, where
humor could play a similar role in enhancing acquisition.

It was predicted that the humor-based teaching method would lead to better vocabulary
acquisition compared to the traditional method, based on previous research highlighting the positive
effects of humor in education. Specifically, it was expected that humor would enhance student
engagement, reduce anxiety, and improve retention, which would all contribute to more effective
vocabulary learning.

The results confirmed the prediction, as the humor-based group showed significantly higher
mean scores on the vocabulary test compared to the traditional group. The statistical analysis (t =
12.75, p < 0.001) confirmed that the difference was significant, and the large effect size (Cohen’s d
= 4.66) demonstrated a strong practical impact of humor-based methods.

CONCLUSION AND LIMITATIONS

Key Findings: The study found a significant difference in vocabulary acquisition between
teenagers taught using humor-based methods and those taught using traditional methods. The humor-
based group demonstrated higher vocabulary test scores, with a statistically significant difference (t
=12.75, p <0.001) and a large effect size (Cohen’s d = 4.66). These results suggest that students in
the humor-based group outperformed those in the traditional group in terms of vocabulary retention
and application. The differences observed highlight the potential of humor-based teaching methods
to produce better outcomes in vocabulary acquisition compared to traditional approaches.
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Weaknesses of this Study & How to Improve the Study

One limitation of this study is the small sample size of 30 participants, which may not
adequately represent the broader population of teenage learners. To enhance the generalizability of
the findings, future research could include a larger and more diverse sample, allowing for a more
comprehensive understanding of the impact of humor-based versus traditional teaching methods.

Additionally, this study focused solely on vocabulary acquisition. Future studies could explore
other aspects of language learning, such as grammar, pronunciation, or reading comprehension, to
determine whether the observed differences in performance extend beyond vocabulary. This would
provide a more complete view of the effects of humor-based teaching methods across various
language skills.

Lastly, the study did not include a follow-up phase to measure long-term retention of the
vocabulary learned. A long-term assessment would help clarify whether the differences in vocabulary
acquisition between the two groups are sustained over time or if the humor-based approach has a
lasting effect.

Meaningfulness of the Study Despite Some Limitations

Despite these limitations, this study provides valuable insights into the significant differences
in vocabulary acquisition between teenagers taught using humor-based and traditional methods. The
findings strongly suggest that humor-based teaching methods can lead to better vocabulary retention
and application, as demonstrated by the higher scores in the humor-based group.

These differences highlight the importance of considering alternative teaching strategies, such
as humor, to engage students and improve their vocabulary learning outcomes. Educators might find
it beneficial to incorporate humor into their teaching approaches, especially when aiming to boost
student performance and motivation.

In conclusion, while the study has some limitations, the observed differences between the two
groups underline the potential advantages of humor-based methods for vocabulary acquisition. Future
research could expand on these findings, using a larger sample size, exploring other areas of language
learning, and incorporating long-term follow-up to further understand the implications of these
teaching strategies.
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