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Annotatsiya This article explores the structured acquisition and application of learning strategies

as a means of fostering academic independence and performance. Grounded in the 

pedagogical framework developed by professor T. Lombardi, it outlines a seven-step 

process: determining the need for a strategy, describing, modeling, practicing, 

applying, generalizing, and adapting it. A learning strategy is defined as a 

methodical approach that empowers learners to solve academic problems and 

internalize content meaningfully. The article emphasize that such strategies must be 

taught systematically, within well-defined instructional units, and reinforced over 

time. Educators are encouraged to use diagnostic assessments to identify when 

students require new strategies and to communicate the rationale for strategic 

change clearly. Central to the teaching process is teacher modeling, which 

externalizes cognitive and metacognitive processes, enabling the students to observe 

and replicate strategic thinking. As students’ progress through guided practice, they 

gradually gain the capacity to apply and transfer strategies across various academic 

and real-world contexts. The final stage involves individual adaptation, where 

students personalize strategies to optimize learning outcomes. By implementing this 

model, educators can cultivate self-regulated, reflective learners equipped for lifelong 

learning and adaptive problem-solving in increasingly complex educational 

environments. 

Kalit so’zlar Learning strategy, process, instruction, generalization, observation, modeling, 

practicing, adapting, describing 
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Аннотация В данной статье рассматривается структурированный процесс освоения и 

применения учебных стратегий как способ формирования академической 

самостоятельности и повышения учебной успеваемости. Основанная на 

педагогической модели, разработанной профессором Т. Ломбарди, статья 

описывает семиэтапный процесс: определение необходимости стратегии, её 
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описание, моделирование, практическое применение, использование, обобщение 

и адаптация. Учебная стратегия определяется как методический подход, 

позволяющий учащимся эффективно решать учебные задачи и глубоко 

усваивать материал. В статье подчеркивается необходимость 

систематического обучения стратегиям в рамках четко структурированных 

учебных единиц с последующим закреплением. Преподавателям рекомендуется 

использовать диагностические методы оценки для выявления потребности в 

новых стратегиях и ясно объяснить причины предлагаемых изменений. 

Ключевым элементом процесса обучения является моделирование со стороны 

учителя, при котором внешне проявляются когнитивные и метакогнитивные 

процессы, позволяющие учащимся наблюдать и воспроизводить 

стратегическое мышление. По мере прохождения направленной практики 

учащиеся постепенно овладевают способностью применять и переносить 

стратегии в различные учебные и жизненные ситуации. Заключительный этап 

предполагает индивидуальную адаптацию, при которой учащиеся 

персонализируют стратегии для достижения наилучших результатов. 

Внедряя данную модель, педагоги способствуют формированию 

саморегулируемых, рефлексивных учащихся, готовых к непрерывному обучению 

и адаптивному решению проблем в условиях возрастающей сложности 

образовательной среды.   
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Annotatsiya  Ushbu maqola o‘quv strategiyalarini tizimi tarzda egallash va qo‘llash orqali 

talabalarning akademic mustaqilligi va samaradorligini rivojlantirishni o‘rganadi. 

Professor T.Lombardi tomonidan ishlab chiqarilgan pedagogik asosga tayanib, 

maqolada yetti bosqichli jarayon tasvirlangan: strategiyaga ehtiyojni aniqlash, uni 

tavsiflash, namoyish qilish (modeling), mashq qilish, qo‘llash, umumlashtirish va 

moslashtirish. O‘rganish strategiyasi – bu talabalarga akademik muammolarni hal 

qilish va mazmunni mazmunli tarzda ichkilashtirish imkonini beruvchi uslubiy 

yondashuv sifatida ta’riflanadi. Maqolada bu kabi strategiyalar tizimli ravishda, aniq 

belgilangan ta’lim birliklari doirasida va vaqt o‘tishi bilan mustahkamlanib o‘rgatilishi 

zarurligi ta’kidlanadi. O‘qituvchilarga diagnostik baholash vositalaridan foydalanib, 

qachon yangi strategiyalar zarurligini aniqlash va o‘zgarish zaruratini talabalarga aniq 

tushuntirish tavsiya etiladi. Ta’lim jarayonining markazida o‘qituvchining model 
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ko‘rsatishi turadi, bu esa kognitiv va metakognitiv jarayonlarni tashqi ifodalashga 

yordam beradi va talabalarga strategik fikrlashni kuzatish hamda takrorlash imkonini 

yaratadi. Bosqichma-bosqich mashqlar orqali talabalar strategiyalarni turli akademik 

va real hayotiy kontekstlarda mustaqil qo‘llash va moshlashtirish qobiliyatiga ega 

bo‘ladilar. Yakuniy boshqichda talabalar strategiyalarni shaxsiy ehtiyojlariga 

moslashtirib, o‘z o‘quv natijalarini maksimal darajada oshirishga harakat qilishadi. 

Ushbu modelni amaliyotga tadbiq etish orqali, talabalar o‘z-o‘zini boshqaruvchi, 

tafakkurga asoslangan va murakkab muammolarni hal qilishga tayyor bo‘lgan 

umrboqiy o‘rganuvchilarni shakllantirishlari mumkin. 
 

 

Kalit so’zlar O‘rganish strategiyalari, jarayon, yo‘riqnoma, umumlashtirish, kuzatish, 

modellashtirish, mashq qilish, moslashtirish, tasvirlash. 

 

  

Introduction 

“Give a man a fish, and he will not go 
hungry for a day. Teach him how to fish, and he 
will never go hungry for a lifetime.” This ancient 
Chinese proverb, as cited by A.Wenden, indeed 
finds a clear reflection in the field of language 
teaching and learning: if students are simply 
given the answers to questions, the problem is 
solved immediately. But if they are taught 
strategies to develop the answers themselves, 
they gain the ability to take control of their own 
learning (Griffiths, 2004; 3) Indeed, it 
emphasizes the long-term value of teaching 
skills over providing immediate solutions. In 
language learning, giving students answers may 
solve short-term problems, but teaching them 
strategies to find answers empowers them to 
manage and direct their own learning.  

Before starting the analyses of the process 
of acquiring learning strategy and its steps we 
intended to recognize the notion of learning 
strategies given by some authors. 

The following definition is given by 
A.Wenden: “First of all, the term learner 
strategies refers to language learning behaviors, 
learners actually engage in to learn and regulate 
the learning of the second language. Secondly, 
the term learner strategies refers to what 

learners know about the strategies they use, i.e. 
their strategic knowledge” (Wenden & Rubin, 
1987; 6) 

“Learning strategies are commonly defines 
as the skill, tactics and approaches which 
learners adopt in dealing with their language 
learning” (Harris & Grenfell, 2004; 120). 

“Learning strategies are steps taken by 
students to enhance their own learning. 
Strategies are especially important for language 
learning because they are tools for active, self-
directed involvement, which is essential for 
developing communicative competence. 
Appropriate language learning strategies result 
in improved proficiency and greater self-
confidence” (Oxford, 1990; 1). 

The provided definitions from Wenden, 
Harris and Grenfell, and Oxford collectively 
highlight the multifaceted nature of language 
learning strategies, emphasizing both behavior 
and awareness. All definitions stress that 
learning strategies are initiated and controlled 
by learners themselves, not imposed externally. 
This learner autonomy is central. Strategies are 
not just about learning but also about 
regulating and managing that learning process. 
Beyond actions, effective strategy use also 
requires awareness – learners knowing what 
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strategies they use and why. Moreover, learning 
strategies aim to develop specific skills, 
particularly communicative competence in 
language learning. 

Teachers should not only teach how to 
use strategies but also help learners understand 
why and when to use them. Strategy training 
must include developing metacognitive 
awareness and encourage active involvement. 
Learning strategies should be made explicit in 
instruction to foster autonomy and self-
regulation.  

Learning strategies should belong to 
learners, not remain hidden within teachers’ 
methods. However, teachers often present 
strategies as their own tools, and students rarely 
recognize them as personal learning tools. 
Without explicit guidance, students struggle to 
apply or transfer strategies independently. This 
confusion stems from unclear roles – students 
see strategies as the teacher’s, not theirs. To fix 
this, strategies must be made explicit: clearly 
taught and connected to student ownership. 
Only then can students develop awareness, 
autonomy, and effective self-regulation in 
learning (Mariani, 2002; 6-7). 

 By making learning strategies explicit, 
teachers empower students to take ownership 
of this learning. When learners understand why 
and how to use strategies, they are more likely 
to engage with them and incorporate them into 
their own learning process. This approach shifts 
the focus from passive reception of knowledge 
to active participation, where students become 
responsible for their progress.  

 Teachers should not simply “dispense” 
strategies but help students discover and 
internalize them. Rather presenting strategies as 
ready-made solutions, teachers can guide 
students to explore various methods and reflect 
on their effectiveness. This can involve 
encouraging metacognitive awareness – 
students should think about their thinking, 

identify challenges, and find appropriate 
strategies to overcome them. 

 One of the challenges students 
overcome is transferring learned strategies to 
new contexts. A strategy that works in one 
learning scenario may not automatically apply 
to another. Teachers can enhance strategy 
transfer by encouraging learners to reflect on 
past experiences and adapt strategies to new 
tasks. This flexibility is important for lifelong 
learning, where students need to adjust 
strategies as they come across new difficulties in 
and outside of the classroom.  

 Reflection is important to ensuring that 
learners can use strategies effectively. Teachers 
should regularly prompt students to reflect on 
the strategies they have used: What worked? 
What did not? Why? This can be done through 
journaling, group discussions, or self-
assessment activities. Reflecting helps students 
internalize their strategic knowledge and makes 
it easier for them to regulate their learning in 
the future. 

 Not all learners will benefit from the 
same strategies. Teachers can encourage a 
personalized approach by guiding students to 
choose or adapt strategies based on their 
individual learning styles, strengths, and 
weaknesses. Providing choices in how students 
learn can increase engagement and ownership, 
leading to more effective and sustained use of 
strategies. 

 By making learning strategies explicit 
and boosting student ownership, teachers guide 
learners toward becoming independent, 
reflective, and adaptable individuals, capable of 
taking control of their own learning both in and 
beyond the classroom. 

Getting a learning strategy is the first step 
because it gives independence to the learner 
when dealing with academic challenges. Thus, a 
learning strategy is defined as a method or set 
of methods a learner uses to solve a given 
academic problem and to capture it so that their 
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understanding resonates deeply. Planning and 
organizing them is one of the problems that 
educators face when helping learners 
incrementally. Learning strategies must be 
taught episodically, with defined task 
boundaries, within coherent, cohesive units, and 
over time. This article outlines the relatively 
straightforward and detailed steps to be taken 
to master the skill of performing the strategy 
using the strategy over time. Fostered self-
regulation aims to optimize academic 
performance and goal-directed independent 
learning. With the application of these self-
regulated processes, the remarkable shift of 
controlling one’s own learning is gradually 
attainable.  

  Regardless of how long it takes to learn 
a learning strategy; it is unavoidable that the 
time could be function of depth to be learned of 
the strategy and learning rate and students’ 
background knowledge. However, it is also 
important to begin each lesson with a complex 
organizer that sets up context and expectation 
for the strategy to be learned. Similarly, each 
lesson will need to have a review of 
achievement at the end so that teacher and 
students alike can see improvement. In the 
process, the students should be tracking their 
progress, checking their own assessment of how 
the strategy is improving their performance, this 
article examines the seven basic steps in 
teaching learning strategies and the role played 
by the student and teacher at each step. 

According to the professor T. Lombardi 
there are 7 steps in acquiring a learning 
strategy:  

Step 1: Determine if the strategy is needed 
Step 2: Describe the strategy 
Step 3: Demonstrate the strategy 
Step 4: Practice the strategy 
Step 5: Use the strategy 
Step 6: Generalize the strategy 
Step 7: Adapt the strategy (Lombardi, 1992; 

11-12). 

The initial phase in developing a learning 
strategy involves assessing whether there is a 
genuine need for a new approach. Not all 
learning challenges stem from ineffective 
strategies, sometimes; they may arise from 
factors such as a lack of motivation, insufficient 
foundational knowledge, or limited cognitive 
abilities. Consequently, educators should start 
by conducting both formal and informal 
assessments to identify the root cause of the 
difficulties the student is facing. This process 
may include observing how the student 
currently approaches tasks to evaluate the 
adequacy of the existing methods. By 
employing observation techniques and 
diagnostic assessments, teachers can ascertain 
whether a student’s struggles are due to the 
absence of an effective learning strategy. If it 
becomes evident that the student is relying on 
an inadequate or inefficient strategy, this is the 
point at which intervention can be most 
impactful.  

Once the necessity for a new strategy is 
established, it is crucial to communicate this to 
the situation. The rationale behind the need for 
a new approach should be articulated clearly, 
ensuring that the student comprehends why a 
change is essential and fostering their 
engagement in the process. Following this, the 
teacher should outline the new strategy, 
highlighting its distinct features compared to 
the previous method. It is important for 
educators to clarify the objectives of the 
strategy and explain how it can enhance 
performance, thereby setting realistic goals and 
motivating the student to learn the new 
approach. At this stage, the teacher should also 
provide a detailed explanation of how the 
strategy functions, breaking it down into 
manageable components. This may include 
specific memory aids, note-taking techniques, 
or methods for organizing information, all of 
which should be described comprehensively to 
facilitate understanding and implementation.  
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Teachers also need to specify wanted outcomes, 
for instance, improved understanding, improved 
retention, or more effective time management. 
By listing these details, the teacher allows the 
student to see the value of learning the skill, 
thereby creating commitment to learning on the 
part of the student.  

Modeling the strategy is the most crucial 
part of teaching strategy. In this step, the 
strategy is modeled, which is the key part of the 
learning process. Educators are often 
uncomfortable with this step because it requires 
thinking out loud and modeling cognitive and 
metacognitive behavior. Modeling provides the 
students with the physical model of the strategy 
and how it needs to be applied, though. Teacher 
modeling allows the students to observe the 
thinking process along with the steps of 
strategy application. The teacher must then 
show the strategy multiple times in a manner 
that makes it clear to the students exactly how 
the strategy is implemented. This can be 
through example demonstration of the strategy 
example problem, modeling one’s own thought 
processes, or verbalizing steps one is 
understanding in deciding when to apply the 
strategy. In this way, the students will internalize 
the thinking associated with the strategy. 
Practice does make perfect, however, so the 
majority of students will require observing the 
strategy practiced several times before they will 
be prepared to begin practicing the strategy for 
themselves. 

After the teacher has modeled the 
strategy, the next step is to have students begin 
practicing the strategy on their own. This step is 
important because it shifts students from 
observing to practicing. Assignments should 
first be presented below the level of the 
difficulty so that the students can direct their 
energy towards learning the method without 
invading the level of difficulty of the material. 
Gradually by steadily, as the students become 
accustomed to the method, the difficulty level 

of the activities must increase. By this time, 
students will be progressing at different rates. 
Some will learn the strategy with ease, while 
others will do so slowly and will receive extra 
support. One-to-one teaching is thus required 
at this point so that the students receive an 
appropriate level of support. Educators now 
need to be prepared to provide feedback, 
explain, and deal with whatever difficulties 
students will encounter when implementing the 
strategy.  

At this stage, students should be able to 
capable of independently applying the strategy 
in the area for which it was originally designed. 
The strategy should transition from being a 
demonstration by the teacher to a resource that 
students can use to solve problems or complete 
tasks on their own. Students ought to be 
motivated to create their own hints or cues to 
assist them while using the strategy, thereby 
reducing the teacher’s involvement. However, 
the teacher’s responsibilities do not conclude at 
this point. Educators should continue to observe 
how students are applying the strategy, 
intervening when necessary to ensure proper 
usage. At this stage, students should start to 
recognize the benefits of the strategy, which 
should be reflected in improved performance. 
Additionally, teachers should allow students to 
monitor their own progress and evaluate how 
effectively the strategy is aiding their learning.  

A key factor for the strategy’s success is its 
applicability across a wide range of situations. If 
a student has mastered a strategy through 
generalization, they can utilize it not only to 
complete the specific task but also to address a 
wide range of other educational or real-life 
situations. This generalization enhances the 
strategy’s effectiveness as a tool for problem 
solving across various subjects and levels of 
complexity. Teachers should guide the class in 
demonstrating how this strategy can be applied 
in different contexts, such as solving math 
problems, learning to read, or completing 
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assignments in other subjects. Experiments has 
shown that the strategies will be efficient if the 
students feel that the use of the strategy will 
improve their performance by themselves. For 
example, when the students see that using a 
strategy results in better grades or better study 
skills, they will find it motivating to use the 
strategy in other situations. The teacher must 
monitor the process of generalization and 
provide continuous feedback to enable the 
student to use the strategy efficiently in novel 
situations. 

Fitting is the final step in acquiring the 
learning strategy. After the learner applies the 
strategy consistently, they will tailor the strategy 
to meet their individual needs or refine it. The 
process may involve skimming some of the 
steps, employing tools, or integrating the 
strategy with other methods. The student’s 
capacity to adopt a strategy indicates that they 
have learned it to the point that it is now a 
component of the routine manner in which they 
solve problems. For instance, when a student no 
longer has to employ mnemonic aids because 
they have built their own effective strategies for 
recalling facts. The instructor should facilitate 
this adaptive process, making the students 
change the strategy in such a way that enhances 
their learning experience. 

To conclude, learning a problem-solving 
method in theory is a complex process that 
necessitates collaboration between the student 
and instructor together to facilitate academic 
success. The seven phases revealed – being 
aware that there is a need for the strategy, 

establishing the strategy, demonstrating, 
practicing, applying generally, and adapting – 
are a process undertaken in sequence and can 
assist learners to gain appropriate problem-
solving practices. This way, the teachers can be 
sure that the students are not only acquiring the 
particular strategy, which is being taught, but 
also learn to apply it to a variety of situations in 
order to promote autonomy and lifelong 
learning. Developing a learning strategy is a 
growing process and might vary based on the 
student’s needs and level of learning. 
Nevertheless, successful communication, in 
combination with focused coaching and 
persistent reinforcement, enables students to 
effectively implement these strategies as 
learning tools. The end vision is to facilitate 
students to be more efficient, independent 
learners capable of facing emerging challenges 
with self-confidence and learning competence.  

The process of developing learning 
strategies id dynamic and multifaceted, 
involving clear communication, modeling, 
guided practice, and reflection. By improving 
metacognition, offering personalized support, 
and encouraging peer collaboration, teachers 
can help students internalize strategies that 
promote autonomy and effective problem 
solving. Furthermore, by integrating technology 
and enhancing a culturally responsive approach, 
educators can create a more inclusive and 
engaging learning environment. Ultimately, the 
goal is to equip students with the tools they 
need to become lifelong, independent learners 
capable of adapting to new difficulties. 
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