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Annotation This article investigates the integration of inclusive education principles into English
Language Teaching (ELT) in Uzbekistan. It emphasizes that inclusive ELT is not only
about providing access for learners with disabilities but also about creating flexible,
learner-centered environments where all students—regardless of their background or
needs—can succeed. The study relies on a qualitative review of international reports,
national education policies, and classroom case studies from 2015 to 2025. Special
focus is given to the Universal Design for Learning (UDL) framework, which promotes
multiple means of representation, engagement, and expression. The results show that
inclusive strategies such as differentiated instruction, assistive technologies, and
teacher training significantly enhance academic participation and outcomes for
students with special educational needs (SEN). However, challenges persist, including
limited resources, infrastructure gaps, and low awareness among educators. The
article concludes with strategic recommendations for expanding inclusive ELT
through  curriculum reform, professional development, and international
cooperation—positioning inclusion as a key component of quality education and
national development.

Keywords Inclusive education, English language teaching, special educational needs, UDL,
teacher training, international reports.

XXymaHusnasoBa Jlobap CupoXxnaanH Knsm

WHkniosneHoe obpasosanne B lobarjumaniyazova7@gmail.com

npenojaBaHUMN aHIANNCKOro CmydeHmka Y36ekcko20 20CydapcmeeHH020
A3blKa: cTpaTermm, npobaemol u yHU8epcUMema MuposbIX A36IK08
nepcnekTMBbl Hay4Heili pykosodumesns: LykypoBa
LLoxcanam KaxpamoH ku3u

Cmapuwutli npenodasamers,

Y3bekckuli 2ocydapcmeeHHsbIU yHUgepcumem

MUpPOBbIX A3bIKOB

AHHOTauus B OaHHOU cmamee paccmampusaemca 6HeOpeHue NPUHYUNO8 UHK/IH03UBHO20

obpasoeaHua 8 npenodasaHue aHaAUlCKO20 A3blka 8 Y3bekucmaHe. Asmop
nodyepkusaem, YmMo UHK/IHO3UBHOE 0by4YeHUe Hanpas/ieHo He MoJbko Ha co30aHue
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ycnosuli 01 y4auyuxcad € 02PAHUYEHHbIMU — 803MOXHOCMAMU, HO U  Ha
¢opmuposaHue 2ubkol, opueHMuUposaHHouU Ha obyuarouje2ocs cpedsl, 8 KOMopou
KaxoObIl y4YeHUK Moxem ycnewHO passusamecs. VccnedosaHue OCHOBAHO HA
KayecmeeHHOM aHanuse MexX0yHapOOHbIX doknados, HAYUOHA/IbHbIX
obpasosamenibHblx cmpameaull U NPakmMu4eckux Kelicog U3 WKOJIbHbIX KAAdcCco8 3a
nepuod ¢ 2015 no 2025 2o00el. Ocoboe e8HumaHue ydensemcsa KOHUenyuu
YHusepcaneHozo dusatiHa obyyeHus (UDL), npedycmampusarowjeli pazHoobpasHele
cnocobel nodayu Mamepuasnd, 808J1e4eHUS Y4YEeHUKO8 U 8blpaXeHUs 3HAaHUU.
Pe3ynemamei nokassigarom, umo adanmuposaHHsle MemoouKu,
dugepeHyuposaHHoe oby4yeHue, npuMeHeHUe 8CNOMO2aMesIbHbIX MmexHo/02ul U
noseiweHue  ksanugukayuu  npenodasameneli  CyweCmeeHHO  yJy4uarom
akademudeckue pe3y/lbmamel  y4auwjuxca C 0cobbiMu  0bpazosamesbHbIMU
nompebHocmamu. OOHAKo coxpaHaromcsa makue npobsemel, KAk Hexeamka
pecypcos,  Henod20moeseHHOCMb  UHPpAcmpykmypel U HU3KUU  ypoBeHb
ocgedomsaeHHocmu  nedazoz2o8. B 3asepweHue cmameu  npednazaromcs
pekomeHOayuu No  pepopMUpOBAHUID  y4ebHbIX  NpO2PaMM,  PacliupeHuUro
npogeccuoHabHO20 pazsuMuUA U yKpenieHuUr MexoyHapoOH020 compyoHuU4ecmesa
8 cghepe UHK03UBHO20 0OyYeHUs aH2/IUUCKOMY A3bIKY.

KnioueBble WHko3usHoe  obpaszosaHue, npenodasaHue  aH2/UUCKO20 — A3biKd, 0CObble

cnoBa obpasosamenoHele nompebHocmu, UDL, nodzomoeka y4umenel, MexdyHapooHble
omyémel.

Ingliz tilini o'qitishda inklyuziv Jumaniyazova Lobar Sirojiddin qizi

e . lobarjumaniyazova7@gmail.com

ta’'lim: strategiyalar, muammolar Talaba

va istigbollar O’zbekiston davlat jahon tillari universiteti

Ilmiy rahbar: Shukurova Shohsanam
Qaxramon qizi

Katta o'qituvchi,

O’zbekiston davlat jahon tillari universiteti

Annotatsiya Ushbu maqola O’zbekistonda ingliz tilini o'gitishda inklyuziv ta’lim tamoyillarini joriy
etish masalasini chuqur tahlil giladi. Inklyuziv ta'lim faqat nogironligi bo’lgan
o‘quvchilarga imkoniyat yaratish emas, balki har bir o'quvchi ehtiyojini hisobga
olgan holda moslashtirilgan, o’quvchiga yo'naltirilgan muhitni shakllantirishni ham
anglatadi. Tadqiqot 2015-2025 yillarga oid xalqgaro hisobotlar, milliy siyosiy hujjatlar
va real sinfiy tajribalar asosida olib borilgan. Unda Universal o'quv dizayni (UDL)
konsepsiyasiga alohida e'tibor qaratilib, turli taqdim etish, jalb qilish va ifodalash
usullari orgali inklyuziv yondashuvlarning samarasi yoritiladi. Natijalar shuni
ko'rsatadiki, turli xil yondashuvlar, yordamchi texnologiyalar va o’qituvchi
tayyorgarligi maxsus ehtiyojli o’quvchilarning faolligi va o’zlashtirish ko'rsatkichlarini
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ancha oshiradi. Birog,

resurs
o'qituvchilarning xabardorlik darajasi kabi
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infratuzilma  muammolari va
to'siglar mavjud. Maqola ushbu

tangisligi,

muammolarni yengib o'tish bo'yicha o‘quv dasturlarini isloh qilish, malaka oshirish

kurslari
yakunlanadi.

Kalit so’zlar Inklyuziv  ta'lim,

tayyorlash, xalgaro hisobotlar.

ingliz tilini o’gitish, maxsus ehtiyojlar,

va xalgaro hamkorlikni rivojlantirish kabi strategik takliflar bilan

UDL, o’qituvchilarni

Introduction.

Inclusive  education represents  a
foundational pillar in the transformation of
educational systems worldwide. Rooted in the
principles of equity, accessibility, and human
rights, inclusive education aims to ensure that
all students, regardless of their physical,
cognitive, emotional, linguistic, or
socioeconomic background, have access to
quality education in mainstream settings. Within
the context of English Language Teaching (ELT),
inclusivity not only enhances participation but
also serves as a bridge to broader global
citizenship, intercultural communication, and
academic opportunity. Globally, English has
evolved into a lingua franca—a means for
international dialogue, digital communication,
and economic advancement. As such, English
language skills are essential for academic
success, career advancement, and participation
in global discourse. In Uzbekistan, the
government has increasingly emphasized
English proficiency as a developmental priority,
integrating it into early education and national
testing frameworks (MoPE, 2021). However, the
challenge lies in ensuring that English language
instruction is accessible to all learners,
particularly those with special educational needs
(SEN). The Republic of Uzbekistan has
demonstrated = commitment to inclusive
education through national programs and
legislative reforms. The “Concept for the
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Development of the Public Education System
Until 2030" identifies inclusion as a key priority,
aiming to integrate students with disabilities
into mainstream schools (MoPE, 2021). Despite
these efforts, implementation remains
inconsistent. Many English teachers lack the
tools, training, or confidence to effectively teach
students with SEN, particularly in rural or under-
resourced regions. Furthermore, inclusive
pedagogy is often misunderstood as solely
focused on students with physical disabilities,
overlooking learners with learning difficulties,
behavioral challenges, or psychological trauma.
The relevance of inclusive ELT has grown further
in the wake of global events such as the COVID-
19 pandemic. The shift to online and hybrid
learning exposed deep inequalities in access to
digital tools, connectivity, and teacher support
systems (UNESCO, 2020). Students with
disabilities faced greater difficulties due to a
lack of accessible content, poor digital
infrastructure, and minimal teacher
preparedness. These barriers underscore the
urgency of embedding inclusive practices into
all aspects of English language instruction, from
curriculum design to assessment.

Contemporary approaches to inclusive ELT
emphasize the application of Universal Design
for Learning (UDL), differentiated instruction,
and assistive technologies. UDL advocates for
flexible methods of content presentation,
student engagement, and knowledge
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expression to cater to diverse learner needs
(Rose & Meyer, 2016). In classrooms where
these approaches are adopted, students with
various needs show improved engagement,
retention, and language proficiency. In addition
to pedagogical strategies, cultural attitudes and
societal expectations significantly influence the
success of inclusive ELT. In many communities,
there is limited awareness or acceptance of
inclusive  education, and stigma around
disability persists. This affects not only student
participation but also family involvement and
institutional support. Teachers often report
feeling isolated in their efforts to implement
inclusive  practices, citing lack of peer
collaboration, insufficient  resources, and
inadequate policy enforcement (Saidova, 2020).
A growing body of research highlights the
importance of teacher training and institutional
support in building sustainable inclusive
systems. Professional development programs
focused on inclusive ELT can empower teachers
to use adaptive materials, recognize learner
needs, and collaborate with specialists.
Moreover, cross-sectoral partnerships  with
organizations such as UNICEF, the British
Council, and local NGOs have been instrumental
in piloting inclusive teaching models in
Uzbekistan and other parts of Central Asia. This
study aims to explore the current state of
inclusive education in English language
classrooms in Uzbekistan by reviewing recent
research, analyzing national strategies, and
presenting case studies of effective practices.
Through the lens of Universal Design for
Learning and international best practices, the
study seeks to provide actionable
recommendations for policymakers, educators,
and teacher trainers. In doing so, it also
contributes to the broader discourse on
educational equity and the realization of
Sustainable Development Goal 4 (SDG 4):
ensuring inclusive and equitable quality
education and promoting lifelong learning
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opportunities for all. By focusing specifically on
English language teaching, this article highlights
a critical nexus between linguistic
empowerment, social inclusion, and national
development.

Materials and methods.

This study adopted a qualitative research
approach to examine the integration of inclusive
education strategies into English Language
Teaching (ELT) in Uzbekistan and comparable
contexts between 2015 and 2025. The aim was
to assess how inclusive pedagogical practices
have evolved, which factors influence their
effectiveness, and what implications exist for
national education systems seeking to improve
inclusivity within ELT classrooms. Secondary
data were obtained from a wide range of
scholarly and institutional sources. These
included peer-reviewed journal articles, reports
from international organizations (e.g., UNESCO,
UNICEF, British Council), national education
strategies, and NGO publications. Specific focus
was given to documents that addressed
inclusive pedagogies, disability-inclusive
policies, and teacher training in ELT. Examples of
primary documents included:

- The 2020 and 2023 UNESCO Global
Education Monitoring Reports

- The 2021 Uzbekistan Ministry of Public
Education report on inclusive infrastructure

- The British Council Uzbekistan's “English
for Inclusion” pilot program (2022)

Data also included case studies from
inclusive classrooms in Tashkent, Samarkand,
and rural regions such as Qashgadaryo and
Surxondaryo. These case studies were selected
to represent a diverse set of school contexts,
including urban and under-resourced rural
institutions. The analysis was grounded in
Universal Design for Learning (UDL) and the
social model of disability. UDL provided a
framework for evaluating how ELT classrooms
are structured to accommodate diverse learning
needs through multiple means of
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representation, expression, and engagement
(Rose & Meyer, 2016). The social model of
disability, meanwhile, emphasized the need to
remove institutional and societal barriers rather
than focusing solely on individual impairments.
In line with Creswell's (2013) approach to

qualitative inquiry, validity was enhanced
through  peer  debriefing and  expert
consultation.  Three language education

specialists reviewed the coding framework and
interpretations. Additionally, feedback from a
panel of special education experts from
Uzbekistan's Republican Scientific Center for
Inclusive  Education was incorporated to
contextualize findings.

While this study did not involve
human participants directly, ethical guidelines
for educational research were followed. All
institutional documents were cited
appropriately, and care was taken to anonymize
specific school identities in case studies to
protect community privacy. In conclusion, the
methodology employed in this study allowed
for a multi-layered understanding of inclusive
ELT practices, challenges, and potential in
Uzbekistan. The triangulated and theory-driven
approach helped ensure that the findings
presented are both robust and practically
relevant for policymakers, educators, and
researchers working in the field of inclusive
education.

Results

The analysis of data across national
reports, international literature, and localized
case studies in Uzbekistan yielded four primary
thematic categories: (1) inclusive pedagogical
strategies in ELT; (2) teacher preparedness and
training; (3) accessibility and infrastructure in
learning  environments; and (4) learner
engagement and academic outcomes. Each
category reflects both the challenges and
innovations observed in efforts to implement
inclusive English language instruction.
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1. Inclusive Pedagogical Strategies in
ELT

The implementation of Universal Design
for Learning (UDL) in English classrooms was a
key differentiator in terms of learner
participation and performance. In inclusive ELT
classrooms observed in Tashkent and Andijan,
teachers who utilized visual aids, simplified text,
multisensory learning materials, and interactive
technology reported a 34% increase in overall
student engagement (UNICEF Uzbekistan, 2021).
For instance, in schools piloting the “English for
All”  project, which incorporates captioned
videos, speech-to-text software, and symbol-
supported texts, students with autism spectrum
disorder (ASD) showed notable gains in
vocabulary recognition and sentence formation.

2. Teacher Preparedness and Training

Despite the positive outcomes linked to
inclusive strategies, the majority of English
language teachers across Uzbekistan lack formal
preparation in inclusive pedagogy. According to
the 2022 MoPE report, only 28% of ELT teachers
have received specialized training to support
students with special educational needs (SEN).
Among those who had attended inclusion-
focused workshops—primarily organized by
international NGOs—80% indicated increased
confidence in differentiating instruction. In one
notable intervention, the British Council’'s 2021
"Teaching English Inclusively” series offered 40-
hour professional development courses to over
200 Uzbek teachers. Follow-up  surveys
conducted three months later showed that 65%
of participants had implemented at least one
new inclusive strategy in their classrooms, such
as tactile learning materials or guided reading
scaffolds.

3. Accessibility and Infrastructure

Infrastructure remains a major barrier to
inclusivity in ELT across Uzbekistan. Schools in
rural regions—particularly in Navoi,
Qashgadaryo, and Surxondaryo—lack basic
facilities such as ramps, elevators, adapted
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desks, or acoustic modifications. A 2021 needs
assessment by UNICEF Uzbekistan found that
61% of surveyed schools lacked any form of
assistive technology. In English classrooms
specifically, only 12% had access to visual
dictionaries, screen readers, or adapted reading
materials. One promising development has
been the distribution of “inclusive classroom
kits" funded by a World Bank grant in 2022.
These kits, which include Braille alphabet
posters, sign language charts, phonics cubes,
and simplified readers, were distributed to 150
schools. Early feedback from teachers suggests
increased learner interest, particularly among
students with visual or auditory impairments.

4. Learner Engagement and Academic
Outcomes

Classroom-based research indicates that
inclusive ELT positively influences learner
engagement, retention,  and language
acquisition. In a longitudinal study by Saidova
(2020), involving 60 students (30 with SEN and
30 without) in inclusive English classrooms in
Tashkent, students with SEN demonstrated a
23% improvement in listening and reading
comprehension scores after 16 weeks of
instruction using differentiated materials and
visual supports. Notably, students without
disabilities also benefited from inclusive
teaching practices. These methods helped
diversify classroom instruction and catered to
different learning styles, reinforcing the notion

that inclusive education is beneficial for all
learners.

Overall, the results suggest that while
inclusive ELT in Uzbekistan is still in

developmental stages, targeted interventions
yield promising returns. The experience of
educators on the ground, combined with
structured reforms and external partnerships,
sets a foundation for sustainable progress in
inclusive English education.

Discussion
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The findings from this study confirm that
inclusive English Language Teaching (ELT) offers
significant benefits for learners with and without
special educational needs (SEN). At the same
time, these findings highlight a complex
interplay of pedagogical, institutional, cultural,
and infrastructural factors that determine the
success of inclusive education. This section
interprets the results in the context of current
theories, local educational policy, and global
best practices. The consistent success of
classrooms that apply Universal Design for
Learning (UDL) strategies underscores the value
of this framework in diverse learning
environments. UDL's core premise—that
educational content should be accessible in
multiple formats and expressions—proves
especially beneficial in ELT, where language
acquisition depends heavily on varied sensory
input.

Despite encouraging classroom practices,
structural challenges—such as the lack of
resources, training, and curricular flexibility—
significantly hinder the widespread adoption of
inclusive  ELT.  Many teachers remain
unsupported in their efforts to differentiate
instruction or adapt materials. This is partly due
to the rigid structure of national curricula, which
are often standardized and test-driven. Policy
documents like the “Concept for the
Development of the Public Education System
Until 2030" demonstrate strong political will for
inclusion. However, policy implementation is
fragmented, and coordination among ministries,
schools, and teacher training institutes s
inconsistent. For inclusion to be truly effective,
there must be vertical alignment—from national
policy to classroom instruction—ensuring that
goals set at the top are matched with capacity
and tools at the grassroots. Comparative
analysis with international case studies offers
valuable insight into possible reforms. For
instance, in Finland, inclusive ELT is supported
by co-teaching models, where special educators
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and language teachers jointly plan and deliver
lessons. In Singapore, inclusion is embedded in
national teacher standards and supported
through mandatory professional development.
In both contexts, inclusivity is seen not as an
add-on but as a cornerstone of quality
education. Uzbekistan can adapt elements of
these models to its context. For example,
introducing co-teaching in pilot urban schools
or establishing Inclusion Resource Centers could
offer practical support to teachers. Integrating
mandatory inclusion modules into teacher
certification  programs would also help
standardize practice and raise professional
expectations.

The COVID-19 pandemic revealed the
potential and pitfalls of educational technology.
While platforms like Google Classroom, Zoom,
and Telegram were rapidly adopted, students
with disabilities were often left behind due to a
lack of accessible content and devices. Moving
forward, investment in inclusive digital
infrastructure will be crucial. Mobile-friendly
resources, text-to-speech tools, and captioning
features can transform the ELT experience for
learners with visual or auditory impairments.
However, equitable access to these tools must
be ensured. Public-private partnerships with
tech companies, donors, and telecom providers
could help expand access to inclusive edtech,
especially in rural areas.

Conclusion

This study has examined the current
landscape, challenges, and future directions of
inclusive English Language Teaching (ELT) in
Uzbekistan within the framework of Sustainable
Development Goal 4. The analysis, grounded in
both global literature and national case studies,
reveals that inclusive ELT is not only achievable
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but also highly beneficial for all learners. At the
same time, significant gaps persist. The majority
of English teachers lack formal training in
inclusive  pedagogy, and infrastructural
limitations hinder the adoption of accessible

resources, particularly  in rural areas.
Furthermore, societal stigma and rigid
educational policies continue to Ilimit the

meaningful inclusion of students with special
educational needs. Despite these obstacles, the
research  findings offer clear direction.
Uzbekistan has already laid a strong policy
foundation for inclusive education, and the next
phase must involve operationalizing this vision
through sustained investment in teacher
education, curriculum reform, and school
infrastructure.  International partnerships will
also play a pivotal role. Organizations such as
the British Council, UNESCO, and UNICEF have
demonstrated effective models and provided
critical support. Continued collaboration can
help scale successful pilot projects and tailor
them to the diverse realities of Uzbek
classrooms.  Ultimately, inclusive  English
language teaching is more than a set of
strategies—it is a reflection of values: equity,
dignity, and human potential. A society that
invests in inclusive education lays the
foundation for a future in which every learner,
regardless of ability, has the tools to
communicate, connect, and contribute.

In conclusion, Uzbekistan stands at a
transformative crossroads. By strengthening its
commitment to inclusive ELT, it has the
opportunity to emerge as a regional leader in
inclusive education and ensure that no learner is
left behind in the journey toward linguistic and
social empowerment.
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